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“An individual has not begun to live until he can rise above the narrow horizons of his particular 
individualistic concerns to the broader concerns of all humanity. Every person must decide, at 
some point, whether they will walk in the light of creative altruism or in the darkness of 
destructive selfishness. This is the judgment. Life's most persistent and urgent question is, ’What 
are you doing for others?’” -Dr. Martin Luther King, Jr., August 11, 1957 

COURSE DESCRIPTION:  
Our inquiry will focus on experiential learning that engages in service opportunities within our 
community as an integral part of our course. According to a recent study, “Service-learning 
enhances a ‘traditional learning’ course by allowing students the opportunity to link theory with 
practice, apply classroom learning to real-life situations, and provide students with a deeper 
understanding of course content” and that “service-learning may strengthen students’ sense of 
civic responsibility as well as aiding them in dispelling any stereotypes they may hold regarding 
the population in which they are interacting.” Students in such courses benefit from increased 
awareness of career options to which they might apply their learning, reinforcement of career 
choices, greater civic responsibility and commitment to service, enhanced critical thinking, 
communication skills, leadership, awareness of social responsibility and respect for cultural 
diversity.   (“A Labor of Love.” The Journal of Effective Teaching; 9.3 (2009) 70-76) 
 
The course is divided roughly into four parts, based upon this service-learning model: 
 

• Prepare: Through a series of readings, exercises and short writings, students will 
familiarize themselves with the core issues and concerns facing communities and how 
service-learning projects can become involved. 

 
• Build: Working independently or in collaboration, students will create their own service-

learning projects to take place in our community.  A detailed proposal will be developed, 
including a researched rationale for the purpose, plans, outcomes and efficacy of your 
project. 

 
• Connect: Once the projects have been approved, students will begin serving their 

communities by completing trial or pilot forms of their proposed project. During this 
phase students will share their experiences in a series of progress reports to the class and 
meet with the instructor regularly to address any issues or concerns with the projects. 

 
• Reflect: Near the end of the term you will wrap up the trial phase of your project and 

complete a FINAL REPORT, reflecting upon what worked and didn’t work in your 
project, what you would refine or change going forward, your future plans with the 
project and a detailed reflection of what you learned from your experiences in the 
community, and how you plan to apply these lessons to your work in college and beyond. 
Elements of your final report will be “presented” to your classmates online. 



Essential Studies Requirements: satisfies 3 hours of your First Year Inquiry requirement in the 
Essential Studies Program: 
 

First Year Inquiry (FYI) 
Student Learning Outcome (SLO) 1. Students will describe and practice skills involved in 
Critical Inquiry and Creative Problem Solving through interdisciplinary, collaborative 
engagement of a specific issue or theme. 

 
METHOD OF INSTRUCTION:  Since we will not be meeting in a classroom, we will interact 
and explore our readings and writings through online discussion forums. You will also complete a 
number of short-answer/interpretation type quizzes and/or reading logs related to your assigned 
materials each week—which will help you to explore the writings further, formulating your 
individual responses and reactions to the material, and demonstrating your grasp and 
understanding of the concepts we are exploring each week. 
 
NOTE: students taking this course must complete the “field trip student agreement” and abide by 
the rules for “standards of behavior and conduct” while representing this course and CSC in your 
communities. These standards will be developed as a class—and all members must abide by them 
in order to remain in the course.  
 
Compliance with NSCS Board Policy 4141: 

The Nebraska State College System, following the Federal Credit Hour Definition, stipulates in 
Board Policy 4141 that a 3-credit hour course must have 135 hours of learning activities by the 
end of term: 

Online courses - a semester credit hour consists of the equivalent of at least forty 
five (45) hours of combined direct faculty interaction via instructor-led 
asynchronous or synchronous online learning activities and additional student to 
student, student to instructor, and individual learning activities during the 
instructional period. For existing traditional courses that are also taught online, the 
student learning outcomes and credit hours should be the same regardless of 
modality. � 

To achieve this formula, and approximate what our students are doing in a 15 week, face to face 
course, you should plan on spending, on average, 17 to 18 HOURS to complete work for this 
course, each week. However, some lessons/online class meetings for this course will require more 
preparation and others less.  Also, the actual time will vary from student to student and from 
week to week.  My expectation is that the following reflects the anticipated allotment of time over 
the eight weeks that our course will be meeting online this summer: 

    ACTIVITY      HOURS PER ACTIVITY 

Reading and Analysis                  30                                         
Weekly Homework & Online Activities   45 
Field Work       15 
Writing & Research (Reports)     45 
TOTAL SEMESTER HOURS     (135) 
 
Disclaimer:  The completion of the minimum time commitment does not ensure a 
passing grade.  Achievement of the course competencies must be demonstrated. 



 
Course Requirements 

 
Required Books 
 
Learning Through Serving: A Student Guidebook for Service-Learning and Civic Engagement 
Across Academic Disciplines and Cultural Communities 
by Christine M Cress, Peter J Collier, Vicki L Reitenauer 
Stylus Publishing; 2 edition (July 25, 2013) 
978-1579229900 
 
The Grapes of Wrath 
by John Steinbeck 
Publisher: Penguin Classics; Reissue edition (March 28, 2006) 
978-0143039433 
 
The Short and Tragic Life of Robert Peace: A Brilliant Young Man Who Left Newark for the Ivy 
League 
By Jeff Hobbs 
Publisher: Scribner; Reprint edition (July 28, 2015) 
978-1476731919 
 
 
Working Online 
In our first LESSON for the course, I have posted a document on the specific rules, requirements, 
policies and procedures for on-line learning related to this course called “How We Will Learn 
Online.”  PLEASE view and download or print off a copy of “Rules and Requirements for On-
Line Coursework,” and keep it as a supplement to this syllabus. 
 
  
Grading: 
 
Your final course grade will be based upon the percentage of points you earn out the total number 
of points possible by the end of the course. We will be aiming for roughly 1000 total points, but 
the final total may be greater or lesser than that. You can check your current percentage at any 
time by reviewing your grade online. Here is the grading scale: 
  

90% to 100% = A 80% to 89% = B 70% to 79% = C 60% to 69% = D 
 
Weekly Online Assignments (400 Points, Estimate)  
We will complete many online activities each week that will measure your preparation for and 
participation in each lesson. Each activity or assignment will generally be worth ten to twenty 
possible points (sometimes more)--with the goal of accumulating approximately 400 possible 
points by the end of the semester. Typical activities that you will be responsible for: 

• Quizzes 
• Online Discussion Forums and Activities 
• Friday Forums (six throughout the summer, 40 points each—instructions to be posted 

online) 

 



Service Learning Project: 600 points.  
• A	detailed	Project	Review	and	PROPOSAL	(200	Points) 
• Progress	Reports	(100	Points) 
• Final	Report	(300	Points).		 

All of the instructions and requirements for these projects will be outlined in detailed handouts 
posted in Modules online. 
 
Late Work: 
Unless arrangements have been made BEFORE the due date or for special/emergency 
circumstances:  

• Any assignment posted after the deadlines stated in that Lesson (quizzes, discussion 
forums, etc...) Will be worth no more than half-credit.  

• ASSIGNMENTS WILL ONLY BE OPEN FOR 24 HOURS PAST DEADLINE (forums, 
quizzes and assignments will then close or be withdrawn and you will not have access to 
them, even for partial credit). 

• Our major writing projects will have specific deadlines and penalties outlined in their 
handouts. 

Students participating in official CSC activities are required to make arrangements BEFORE their 
planned absences. The college provides documentation for all students absent due to CSC 
obligations. 
 
 
IMPORTANT: Minimum Participation Requirements 
 

• Students who do not respond to the lessons and assignments in the first week of our 
summer session (or contact me explaining why they are not participating in the 
course) will NOT be allowed to participate in the remainder of the course.  

 
• Students who miss more TWO weeks of class activities (the equivalent of FOUR 

lessons) will NOT be allowed to pass the course.  
 

• Because writing is integral to this course, students who do not complete all three of 
the Major Writing Projects (reports) will receive a failing grade at the end of the 
course, regardless of their final point totals. 

  
All of our writing assignments will be submitted to the online ASSIGNMENTS area, and will be 
checked for originality (plagiarism) against the TURNITIN repository. Learning how to 
successfully format and submit papers and process files online is part of your writing 
requirements in this course. 
 
  
Your Responsibilities 

 
Civility in Academic Settings: Civil behavior enhances the academic setting, and is expected at 
all times. We welcome a difference of opinion, discourse, and debate within a civil environment. 
Respect for others and courtesy create a pleasant environment and improve learning for all. 
Racist, sexist and abusive language are not acceptable in civil, academic settings—including on-
line environments. 
 



Lost Assignments: We will be exchanging a lot of materials in this class and there is always a 
chance that something might get lost or misplaced, or disappear in cyberspace. This rarely 
happens, but it is up to you to make sure you have extra copies/files of your work. If an 
assignment turns up missing, you will be responsible for replacing the work in a timely fashion. 
 
Final Grades and Progress Throughout the Semester: As college students, you are expected to 
track your own progress and fulfillment of course goals, requirements and policies throughout the 
semester. All of your grades will be posted online, and, with the exception of your major writing 
projects, frequently updated.  
 
Any projects/activities with a lot of writing, however, will take more time for your instructor to 
grade and comment upon. PLEASE BE PATIENT!!! For all the effort you put into a major 
writing project, imagine trying to read, critique, correct and assess each of your classmates’ 
papers as well! I will make every effort to keep you well-informed of your progress throughout 
the semester, but students anxious or uncertain about their grades or performance in the class 
should seek individualized attention and explanation by contacting their instructor. 
 
Finally, I will also adhere to the highest standards of academic integrity, so please do not ask me 
to change (or expect me to change) your grade illegitimately or to bend or break rules for one 
person that will not apply to everyone such as asking for extra credit, extra assignments or trying 
to “negotiate” your grade as the term nears the end (or, even worse, after the course has ended). 
Instead, be in constant communication with me about any questions or concerns or uncertainties 
that you have throughout the semester, when we still have a chance to remedy such problems. 
 
Academic Honesty and Plagiarism: Plagiarism and Cheating of any kind on an assignment will 
result at least in an "F" for that assignment (and may, depending on the severity of the case, lead 
to an "F" for the entire course) and may be subject to appropriate referral to administration for 
further action. For more information on what constitutes plagiarism, please review those sections 
in your STUDENT HANDBOOK, which can be viewed at this location: 
www.csc.edu/publications/csc_student_handbook.pdf    
 
The following acts involve plagiarism: 

• Handing in an assignment that someone else has written and claiming the work as your 
own.  

• Handing in an assignment that contains sections, paragraphs, sentences or key phrases 
that someone else has written without documenting the source(s) for each portion of the 
assignment not written by you.  

• Handing in an assignment that contains paraphrased ideas from another source, published 
or unpublished, without documenting the source for each paraphrase. 

 
Please be aware that we use TURNITIN to check your work for plagiarism, and that most internet 
sources for papers can be easily "queried" by on-line services or by text search. If you download a 
paper from the internet, these sources are increasingly easy to find, compare and link to the work 
you are claiming credit for. Furthermore, most sites offering papers to download are either of 
such poor quality that they will not improve your grade, or of such professional quality that your 
instructor will question the source. Your professor reserves the right to request drafts, copies of 
sources or other evidence of your writing process in order to diagnose writing problems or to 
verify and confirm your work. Students who cannot provide such evidence may be asked to 
resubmit the writing assignment on a different topic.  
 



 
Nondiscrimination Policy/Equal Educational Opportunity Policy: Chadron State College is 
committed to an affirmative action program to encourage admission of minority and female 
students and to provide procedures that will assure equal treatment of all students. The College is 
committed to creating an environment for all students that is consistent with nondiscriminatory 
policy. To that end, it is the policy of CSC to administer its academic employment programs and 
related supporting services in a manner that does not discriminate on the basis of gender, race, 
color, national origin, age, religion, disability, or marital status. Student requests for reasonable 
accommodation based upon documented disabilities should be presented within the first two 
weeks of the semester, or within two weeks of the diagnosis, to the Disabilities Counselor. 
 
 

 
Note: This syllabus and schedule is articulated as an expectation of class topics, activities, and 
expected student learning. However, the instructor reserves the right to make changes as needed 
throughout the course to improve learning. However, any modifications will not substantially 
change the intent or objectives of this course and will be done within the policies and procedures 
of Chadron State College. 
 
  



NOTE:   Our class “meets” online TWICE each week (usually), when a new LESSON 
will be posted by NOON with specific instructions for updates, notes, handouts, quizzes 
and other activities that you will need to read or complete prior to the next lesson.  BE 
SURE TO READ THE FULL INSTRUCTIONS IN LESSONS. What follows is just the 
overview. 
 
CURRENT SCHEDULE OF ASSIGNMENTS  (revised 6/5) 
 
(M) 6/6 Lesson 1 
Unit 1: Preparing for Service Learning 
 (Introduction to Course) 
--Complete assignments outlined in this Lesson online 
 
(TR) 6/9 Lesson 2 
--READ: Learning Through Serving Ch. 1, (9-18). 
--Complete assignments outlined in this Lesson online 
 
(M) 6/13 Lesson 3 
--Complete assignments outlined in this Lesson online 
 
(TR) 6/16 Lesson 4 
Unit 2: Building a Service Learning Project  
--READ:  Learning Through Serving  Ch.2 (19-35) 
--Complete assignments outlined in this Lesson online 
 
FRIDAY FORUM: 
(Challenge questions must be posted by NOON) 
The Short and Tragic Life of Robert Peace (Parts 1-2, pages 3-121) 
 
(M) 6/20 Lesson 5 
--READ:  Learning Through Serving  Ch.3 (37-47) 
--Complete assignments outlined in this Lesson online 
 
(TR) 6/23 Lesson 6 
--READ:  Learning Through Serving  Ch.4 (51-75) 
--Complete assignments outlined in this Lesson online 
 
FRIDAY FORUM: 
(Challenge questions must be posted by NOON) 
The Short and Tragic Life of Robert Peace (Parts 3-4, pages 125-284) 
 
(M) 6/27 Lesson 7 
Draft Proposal & Plan of Action Due 
--READ:  Learning Through Serving  Ch.5  (77-91) 
--Complete assignments outlined in this Lesson online 
 
(TR) 6/30 Lesson 8 
--READ:  Learning Through Serving  Chs. 6 & 7 (95-121) 
--Complete assignments outlined in this Lesson online 
 
FRIDAY FORUM: 
(Challenge questions must be posted by NOON) 
The Short and Tragic Life of Robert Peace (Parts 5-6, pages 287-406) 
 
 



FYI 169AB Learning to Serve: FINAL REPORT

Overview

Now that you have connected with your community and completed your service, it is time to REFLECT and to 
REPORT to a public audience the results of your project.  Your FINAL REPORT will reflect upon what worked and 
didn’t work in your project, what you would refine or change going forward, your future plans with the project and a 
detailed reflection of what you learned from your experiences in the community, and how you plan to apply these 
lessons to your work in college and beyond.

You will also give a public presentation (to your classmates) in a final CLASS FORUM, based upon your written report. 
(Full instructions will be posted in the Forum in our final week of class).

Requirements

Following closely the instructions in each of the three parts below, complete a written report that meets the following 
requirements.

FORMAT: Your Final Report should be professional in appearance, following the APA formatting guidelines outlined in 
the materials I have posted online. Give your Report a TITLE on the first page. DOCUMENT your sources accurately. 
Use standard edited English throughout the proposal.

LENGTH: Your report should be between 10 and 12 pages typed (about 4000 words), double-spaced on standard-
sized paper (8.5" x 11") with 1" margins on all sides. You should use a clear 12 pt. font that is highly readable (such as 
Times New Roman)

DUE DATE: Submit your final report to the dropbox set up in ASSIGNMENTS by Midnight on Thursday, 07/28.

Your Proposal Should follow this structure:

Title Page

Abstract

PART One (Background on the Proposed Project and Community Need)

PART Two (Description of the Service Project: Milestones and Missteps)

PART Three  (Reflection: What you Learned from this Project)

References (you cite a MINIMUM of FIVE references/sources in your report)

TEAM PROJECTS: Each member of a team may submit his or her own report for an individual grade OR you may 
collaborate and write and submit the final report together (in which case your final grade will be based on your team-
effort, each member earning the same points as the other members. Effective communication and willingness to meet 
together frequently as a team to write and revise the final report will be essential). Please let your instructor know right 
away if you plan to collaborate on the report--and choose this option only if every member of the team is willing to 
contribute and share the same grade.



The PRESENTATION in class (or online) of your report you will complete as a team. 

GRADING

Your final project is worth 300 Total Points (250 for the Report & 50 for the individual/team presentation in our 
Final Forum)

The specific requirements for each part of the report are outlined below. You will be graded based upon how fully you 
achieve the outcomes in each part. In general, you will earn the most points by being detailed, accurate and specific 
with the information you supply. You will lose points if you do not answer or respond to all the requirements in each 
part, provide vague or undeveloped information or present information that is inaccurate or incomplete. You will also 
lose points for surface and sentence errors. Your writing should be clear and concise, and your report well-organized 
and reader-friendly.

As with all our major writing projects this semester, the VALUE RUBRIC (posted in UNIT ONE) will be used to assess 
your report and determine your final points.

Assume that the AUDIENCE for your report is not only your professor, but a group of professionals in the area you are 
addressing who would review your report carefully and with consideration at the end of your project. Your goal is to 
INFORM and ENGAGE your readers by outlining the problem or issue in your community you wished to address, and 
how your service did or did not address those needs, and what you learned in the process.

PART ONE: Background on the Proposed Project and Community Need

The first section of your report is your introduction to your readers, and should be an update of your original 
PROPOSAL. Referring to the most relevant sections from your original proposal, explain to your readers the following:

Your original interest in the project based upon your own skills and experience and the community need 
or issue that you originally wanted to address

A summary of the the INQUIRY you conducted for your proposal, where you outlined the SPECIFIC 
area of need in the community that you planned to provide service for. (Summarize and update what you 
originally wrote--don't just cut and paste. Be reflective in how you planned to address the issue, and why 
you thought it was a serious need that warranted the efforts you wound up putting into your service 
project). Include any references here (in APA format) that will help to illustrate the need to your readers, 
and why you thought this was a project worth exploring (and cite them in your REFERENCES page at 
the end of the report).

A summary or narrative of your original proposed ACTION PLAN. Referring to your original proposal, 
relate to the readers what you planned to do for your service project to address the needs you outlined 
in your inquiry. Explain to your readers how you came up with your plan, what community partners you 
reached out to, the goals you developed for your plan, the specific actions, tasks and timelines you 
thought would work for this project. etc... This section of your report should be more like a reflection, 
now that you look back upon it, of what you were thinking at the time, and how you thought this would 
be an effective approach to your project (don't just cut and paste the original report--reframe it and 
discuss in in hindsight, now that you have completed your service). Feel free to discuss any challenges 
or issues you had to overcome and address in this planning/proposal stage of your project.



PART TWO: Description of the Service Project: Milestones and Missteps

This is the most important section of your final report, where you simply share with your readers what HAPPENED in 
your service project. Review the journal and reflection entries you completed for your PROGRESS REPORT, and 
compose a careful narrative of your service experience that includes the following:

An overall description of your project: where, what, when, who (be specific). Explain to your readers 
what your basic project looked like, who you partnered with, where you met, etc... DESCRIBE the 
locations and the people you worked with. Tell us the story of your service. (Be as specific/precise in 
your report writing as you can here--the number of hours you worked, the specific days, the names of 
the people you interacted with, etc...)

Identify some specific MILESTONES from your service: when did good things happen? Describe them 
and share what was positive about the experience. What specific ACHIEVEMENTS did your service 
create? How did you specifically help others, and in what specific ways? How did you know your actions 
were making a difference? What positive interactions with others did you have? 

Identify some specific MISSTEPS that occurred in your service. Where did you run into problems? 
When did bad things happen? Why? What mistakes were made, if any? When did difficulties in the 
service get the best of you, or the partners you were working with? Tell the story of the challenging 
aspects of your service.

ASSESS the overall effectiveness of your service. DID your project achieve the goals you outlined in 
your original proposal? Did your service help to address the need/problem that your inquiry outlined in 
your original proposal? Why or why not? Be specific where your actual service fulfilled your proposal, 
and where it fell short. Chapter 11 in Learning to Serve ("Beyond a Grade") features several tools to 
help you assess the impact of your service. Exercises 11.1 (page 166) and 11.3 (page 170), especially, 
should be completed for this part of your report. Incorporate the concepts from the chapter in this 
section of your report--it will help discipline your assessment, to make sure you are being objective 
about what happened and its impact on both you and the community.

DOCUMENT: include any references, materials, handouts, brochures, etc... that you used as part of 
your service project (or that help to explain/illustrate the project, the partnership or the larger community 
you worked with). Document these sources in APA format, including in your references page at the very 
end of the report. Feel free to include an images or visuals in this part of the report, if you wish, and 
document them accordingly.

PART THREE: Reflection: What You Learned From This Project

Throughout the course we have explored service learning in general, proposed our specific projects, reported on our 
experiences (including in this project). Now, in the concluding section of this report,  you will answer the "what's next" 
question for your readers, by addressing the following:

In relation to the SPECIFIC AREA OF NEED or issue in the community that your service attempted to 



address, reflect upon the next step. Having attempted to help in this area, what are your thoughts now 
about the issue? How has your personal experience affected the way you think about this issue/need 
going forward? Having researched and gotten involved in this area, what have you learned, and how 
have your perceptions changed? If you perceive that your service helped in this area of need--do you 
think similar approaches might help in the future? Now that you have been involved in this personal way 
with the issue--what suggestions do you have for how our community can SUSTAIN involvement and 
work to address this issue in a more permanent way? (Think of it this way--you now have EXPERIENCE 
in this area, and you can speak as an authority in some ways as to what the path forward might be. 
Share with your readers your thoughts about what can be done from here on out to help out in this area 
of need).

In relation to your own PERSONAL GROWTH and DEVELOPMENT, in relation to the issue/area of 
need that you addressed, and in relation to SERVICE in general, conclude your report with some 
thoughts about how these experiences have impacted you, good or bad, as a community member and 
an engaged citizen. This is where you can wrap up your service report by sharing with readers your 
concluding thoughts about this service experience, and the way forward. Chapter 10 ("Expanding Your 
Horizons"--exercises 10.5 especially ), Chapter 13 ("Start Anywhere, Follow It Everywhere") and 
Chapter 14 ("Looking Back, Looking Forward") in Learning to Serve all contain specific concepts and 
exercises that can help you to focus your thoughts for this final section of your report. You want to 
conclude with the "big picture" idea, and your place in it--now that you have completed this project (and 
this course).

REFERENCES

Cite at LEAST FIVE sources in your report, and document them here in APA format.

Your project and this final report represent the culmination of the high-impact learning and inquiry that an FYI course 
should sustain--so please take time to carefully document the sources you have used in your report, following proper 
APA format. Your goal is to impress upon your readers that you have become well-versed in this subject, and can now 
address the issue with some expertise, and that you have the ability to work within the community of scholars we 
expect to see in writing at the college level.
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Collaboration: A Community Coming Together to End Hunger 

Elianna Julie Nguyen 

Chadron State College   



COLLABORATION  2 
 

Part One 

Background on the Proposed Project and Community Need 

Original Interest 

My original interest in this project stems from my interest in community service and also 

my interest in the local Vietnamese community in the San Francisco Bay Area.  As property 

value increases rapidly in the region due in part to the influx of wealthy tech-related business 

people, it seemed clear to me that the pressure to survive in the region - including the struggle for 

basic necessities - of people who are less fortunate members of the community would 

intensify.  My skills working in community service in both formal and information ways played 

a large role in my interest in this proposal and action plan.  I sought to carry out a practical and 

practicable plan that would have an impact for those in the community who needed aid the 

most.  My interest in food and nutrition was a further catalyst for this choice of project and for 

my persistence and commitment in carrying it out in tandem with influential community 

partners.  

Summary of the Inquiry 

The inquiry I conducted in the proposal was very influential in how the project was 

ultimately carried out.  The inquiry focused on academic and journalistic sources that brought 

insight to the problem of urban poverty and its connection to both lack of adequate food - food 

security - and the often low-quality nutrition available in such neighborhoods.  Immigrants from 

Vietnam who are low-income are some of the most vulnerable people when it comes to food 

security, since they often lack the language skills and local knowledge they need in order to find 

food options that are more affordable, or to even access services available to them.  I planned the 

research conducted in this inquiry for this issue in a free-form manner, following my curiosity 



COLLABORATION  3 
 

and inquiry where the data and scholarly information directed it, being conscious not to fit found 

knowledge into biased and pre-formed categories that I had about this issue prior to the research 

process.  

The main findings of the research inquiry include the startling realization that food 

security is still a large and impactful problem among many communities in the United States and 

in other countries besides, as well.  The deficit of quality and nutritious foods in low-income 

neighborhoods in the United States is the core of the problem that was addressed by the service 

project I carried out.  Research also indicated that businesses with reputations for serving high-

quality organic produce and other healthy foods intentionally avoided low-income 

neighborhoods, likely due to legitimate business and revenue concerns rather than overt 

discrimination (Gittelsohn, Rowan & Gadhoke, 2012).  There is a vicious cycle that gives rise to 

low-income neighborhoods that continues to funnel people in poverty into these concentrated 

areas, making the issue of neighborhood food security all the more persistent and difficult 

(Lloyd-Jones & Rakodi, 2014).  This problem is made even worse by the fact that these 

concentrations of low-income people in such neighborhoods are usually drawn along race and 

class barriers, which tends to deepen the disadvantages, barriers, and health issues present in 

these communities over the long term.  Instead of the glittering and spacious health-food chains, 

like whole foods, or the moderate quality, moderate price chains - like Trader Joe’s - low-income 

neighborhoods are often populated, if they are present at all, by small corner stores and low-cost, 

low-quality grocery store chains.  These latter grocery store chains and grocery stores have far 

worse available in terms of produce quality, and price is not likely to be much cheaper than 

moderately-priced chains for the same items with less selection. A related problem found in the 

research for the project was that people in such urban, low-income neighborhoods also find it 
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hard to access moderately-paying jobs that can allow them to purchase sufficient amounts of 

food for themselves and any dependents (Bower et al., 2014).  A related problem is that many 

low-income immigrants in the Vietnamese community are elderly with little support from 

families that have moved elsewhere or who are no longer around to help support and care for 

them.  These patterns are reinforced by social realities like discrimination and the notion that 

people tend to cluster together with people like themselves, both in class, income and ethnic 

terms - whether this is due to choice or structural reasons (Bower et al., 2014).  The recent 

changes in the demographics, finance and economic realities of the San Francisco Bay area make 

these issues all the more pronounced.  

Food security is a related but separate issue that has emerged all in its own right in the 

last twenty years, with much of that literature written in the last five to ten years, since the 

groundbreaking journalistic work of Michael Pollan, which has gained large exposure both 

nationwide and around the world.  Weiser et al. (2013) notes that food insecurity is a major 

problem, not only for the obvious ill effects of a lack of food.  Food insecurity also carries with it 

a number of psychological consequences that can damage people - especially young people, 

young adults and children - over the long term, even when food security issues are cleared up or 

solved as they move out of low-income neighborhoods.  It is these reasons that convinced me 

that this issue was one I would like to begin to help the community in tackling.  I thought that 

collaboration with local leaders was the most likely intervention to ‘work’, in terms of providing 

immediate relief to a small number of needy people and families identified by local community 

centers and through community outreach and street-level research.  All of this ties in to what I 

believe is an immoral thing, considering the levels of wealth in the world and in the United 

States in particular: that anyone would have to suffer the pain and uncertainty of not knowing 
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where the next meal is coming from, and when it will arrive. All of these considerations and 

issues in the literature led me to the small intervention of establishing a community garden 

within or near a low-income neighborhood populated by Vietnamese immigrants that would go 

some way to provide locals with the fresh, nutritious and affordable produce they so sorely 

lack.  Loopstra and Tarasuk (2013) detail the lack of community gardens and other simple 

sources of produce near low-income neighborhoods - especially those in urban areas - that might 

help to provide much needed nutrition to these populations.  

Summary and Narrative of Action Plan 

The action plan was where the rubber met the road for this project.  All of the preliminary 

research for this project culminated in the action plan, which was designed to facilitate a limited, 

effective intervention in line with the short time period and modest resources at my 

disposal.  The action plan had a number of major facets.  The plan sought to identify low-income 

Vietnamese neighborhood residents of food deserts.  The plan sought to work with community 

partners, like grocery stores, to secure donations and to supply food to the people identified as in 

need.  The plan also sought to network with community partners for the possible establishment 

of a community garden for use by participants and other low-income people identified as 

suffering from chronic food insecurity issues.  Initially, the action plan called for heavy 

interaction and collaboration with a neighborhood Vietnamese community center, but this aspect 

of the plan was changed and the plan that was carried out instead emphasized partnerships with 

local grocery stores willing to make food donations to needy families and individuals.  The idea 

of the action plan was to deliver food to needy families and individuals in a state of freshness, 

quality and nutrition that the wealthiest of people are used to.  This required establishing, first 

and foremost, reliable sources of fresh produce.  Produce and vegetables should form the 
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bedrock and foundation of the diets of those involved in the program, and this is what we 

attempted to provide them.  Dipping back into the inquiry for a moment, food writers and 

researchers have long pointed out the role that fresh vegetables play in the healthiest diets.  This 

is what we aimed to achieve for the community members who we identified as needing it 

most.  This goal was duly met by the community partners in the form of food donations from 

local grocery stores that serve wealthier residents in combination with a generous donation of 

land and labor - as well as gardening talent - that enabled the community garden to take shape.  

Part Two 

Description of the Service Project: Milestones and Missteps 

There were a number of milestones and missteps encountered in the course of this service 

project.  The milestones and missteps that were most significant occurred primarily through my 

dealings with community partners, and with false starts in carrying out a number of doomed 

ideas.  

Milestones 

Luckily there were many more milestones than missteps - that can be recalled at the 

present time, anyway - in the execution of this service project and action plan.  One can start 

backwards chronologically to describe the many milestones, since they are freshest in the 

mind.  The primary milestone of the entire service project is that lines of supply - via donations 

and a community garden - were established between needy families and individuals with the help 

of a number of community partners.  This important milestone at the end of the project 

demonstrated to me and to all stakeholders who were working hard to bring it to fruition that our 

efforts were in fact worthwhile.  Seeing the faces of children and elderly Vietnamese people as 

they received their initial shipments of fresh, quality produce was rewarding.  But the truly 
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rewarding part was when we told them that they would receive a number of regular 

shipments.  We also communicated to them about the community garden, gave them contact 

information for community health and poverty advocates, and interfaced with these advocates on 

their behalf in order to ensure a longer-term relationship and solution to their food security 

issues.  The specific achievement that was created by this milestone was the promise of 

emotional and nutritional healing to the families that we were able to affect and whose situations 

we were able to get to know.   Although it is a small step, I view it as a necessary bridge and the 

making of necessary connections in the community to help this worthy group of folks who 

because of historical accident and circumstances beyond their control.  

Other milestones included the community connections that were made.  These included 

work with a generous contributor, who was extremely receptive to the goals of this project and 

who generously donated not only a piece of her property, but also significant portion of her 

time.  Also, the owner greatly contributed in the form of the community know-how and connects, 

and provided to the project recommendations for a number of individuals who turned out to be 

invaluable. Additional contacts were made in the course of finding grocery stores to contribute to 

the service project.  The grocery store manager that I initially spoke with was also very receptive 

to the goals of the project, and provided good insight into the process of food donations and gave 

me a primer for what to expect when approaching other food stores.  The manager also gave very 

useful tips on how to approach other grocery store managers in order to maximize the likelihood 

that they would contribute to the project.  

Missteps 

The first misstep to mention was not so much a misstep due to the fact that it happened 

but, rather, due to how much of the program time that this misstep consumed.  This misstep was 
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so time consuming because it had me pursuing a dead end.  The misstep arose in the process of 

attempting to locate food deserts.  In the end, I managed to locate a number of food deserts in an 

unorthodox way; I simply searched Google Maps for local Whole Foods and Trader Joe’s 

grocery store chains.  If there were any significant resident populations living where one of these 

chains was not found to be present in a radius of five miles, I classified it as a food desert.  From 

this point, I got in touch with local community centers looking for pockets of low-income 

Vietnamese people who may suffer from the effects of food insecurity.  The mistake or misstep 

in this instance took place before this realization and the intervention of Google Maps.  In my 

troubles locating food deserts, I came to despair that I would ever finish this service project at 

all, as identifying needy Vietnamese families and individuals in sufficient and in concentrated-

enough numbers was turning into a major issue for the fate of the project.  

My initial idea for locating deserts turned out to be a bit naive, and my expectation that it 

would work in locating them even more naive.  But that was the real beauty of doing this project: 

the learning and the helping of people in need, and the overcoming of obstacles, barriers and 

challenges along the way.  In fact, it made me think quite hard and deeply about why this 

problem is not currently being addressed or met on a much wider scale than was possible from 

the modest means of this project.  I reflected on the difficulties that I had encountered and it 

made more sense why it was not being more fully addressed.  The costs are high, and the 

networks of relationships within and between communities are not robust enough to deliver the 

goods needed by those with the least ability to obtain them.  So this was a productive misstep, 

although it seemed very costly while it was being made - but this was only from my myopic 

short term point of view that I had adopted in the midst of the frustration.  This misstep thus 

turned into a very important lesson - both in terms of life lessons and also in terms of lessons 
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related to the challenges that stand ahead for those looking to make inroads into the problem of 

locating and servicing residents living in food deserts.  

Assess 

The overall effectiveness of this program was high, in my view.  Although only a handful 

of families were eventually chosen to take part in the project, this was in line with the scope, 

timeline and resources made available for the project.  The most important achievement of the 

project was the connections that were made within the community.  The awareness of the food-

security problem was raised among stakeholders who are in a position to do something to 

effectively change over the longer term, making the implications of this program extend far 

beyond the scope of the modest project itself.  Ultimately, then, the project struck a good balance 

between making an informed intervention - through use of the inquiry portion of the project - and 

through pure community activism and service.  This is perhaps an achievement of which I am the 

proudest.  Using the research to make a clear, targeted difference seems, at the moment, the best 

approach to bringing change and aiding those in the community who increasingly need it more 

and more as the local economy continues to push out the less fortunate and those unable to care 

fully for themselves.  This includes providing adequate nutrition primarily through fresh, healthy 

produce options.   

Document 
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Part Three 

The specific area of need addressed in the community by this project was the prevalence 

of food deserts and the food insecurity experienced by low-income, disabled and elderly 

Vietnamese people in the San Francisco Bay Area.  This community is at risk of suffering from 

the physical and psychological effects of prolonged food insecurity.  Having made an attempt to 

help in this specific area, I have had many thoughts about how to further address the problem, 

but also some fundamental thoughts about the nature of society in the United States in general 

and in the San Francisco Bay Area in particular.  San Francisco is undoubtedly a community on 

the move, as it is experiencing dramatic changes in the demographic and cultural makeup of its 

residents, as well as in its long-term economic fortunes and outlook.  

Lopez (2015) addresses some of these issues in a recent dissertation, acknowledging how 

the poor are being squeezed in San Francisco, and, particularly, the large role that housing 

insecurity plays in larger issues of poverty.  It is apparent from my experience in this project that 

housing insecurity and food insecurity may be two sides of the same coin, an especially troubling 

notion for families with small children and for the elderly with little in the way of a direct 

support system.  Weiser, Hatcher, Frongillo and Guzman (2013) demonstrate how thin the line is 

in San Francisco Bay Area for low-income people between poverty who are able to afford some 

form of shelter and homelessness in which food insecurity may be even greater.  These issues are 

very closely interconnected, and they demonstrate what I feel to be - through this service 

experience - a group of related and systemic problems.  Thankfully, I have also found that one of 

the most economical and bottom-up approaches can also be very effective in at least meeting the 

needs of individuals identified as being especially in need of assistance and intervention.  



COLLABORATION  16 
 

In terms of my personal growth and development, I believe that the experience of this 

project has played a large role.  It is all well and good to do research at a university, but this 

research does not mean much unless it can be applied to help solve real-world solutions.  This 

particular experience was both humbling and empowering.  I learned to overcome challenges and 

that the goal of service is always worthwhile in the end, something that was reiterated to me 

when I saw the reactions of the families and individuals we were able to help in a collaborative 

effort.  I also learned that collaboration and working with others is absolutely a necessity, 

especially when working with a small - or nonexistent - budget and limited time and resources, 

as well as limited staff.  

Thus, my conclusion of this report is weighted toward how this experience has impacted 

me, but there should also be something said for the people who I met during this process and 

their contributions to the service project.  Without the enthusiasm of others, the ability of others 

to empathize with the conditions of others who are less fortunate living almost side-by-side with 

those of us who are wealthy enough not to have to worry about where our next meal is coming 

from.  The concepts and exercises located in the text served as a significant guide book in 

structuring my thoughts, not only in this reflection and report, but also during the execution of 

the action plan and the inquiry portions of the project.  

What I found most astonishing through this process was the will of some people to help, 

and the ways in which others - who of course did not end up being a part of the project - to avoid 

contributing, even if they made positive noises about the issue being addressed.  The Vietnamese 

community in the Bay Area, however, was widely supportive of these efforts, and it makes me 

proud to know this select group of special individuals.  In closing, a big-picture view of the 

issues addressed by this action plan should definitely focus on the future, and for any available 
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opportunity to achieve gains in food security not just for Vietnamese immigrants, but for all 

those in the United States who suffer from the many ill effects of food insecurity. As a last note, 

I would sincerely like to thank all those involved in developing this program and curriculum for 

giving me the means through which I was able to make a meaningful - if small and modest - 

impact on the lives of real people in my community. 
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FYI	169AA	Home	on	the	Range:	
Farming,	Ranching	and	Wildlife	Ecology	in	Science	and	the	Arts	

Fall	2015	–	6	Credit	Hours	
MWF	12	to	12:50	BRK	201	

TR	12:30	to	1:45	BRK	201	

(Most	Friday	Meetings	will	be	ONLINE	or	Group	Meetings)	

Dr.	Matthew	Evertson	 	 	 	 	

Office:		Admin	206	 	 	 	

Phone:		432-6462	

Email:	mevertson@csc.edu	

Office	Hours:	MWF	10	to	11	am	&	T/R	2	to	3pm	

(and	by	appointment)		

	 	

Dr.	Teresa	Frink	 	 	 	 	

Office:		Burk	221	

Phone:		432-6373	

Email:	tfrink@csc.edu	

Office	Hours:	MW	11	to	12	am,	Tues	10-11	&	2-3,		

Thurs.	10-11	(and	by	appointment)		

	

	
Catalog	Description:	This	course	focuses	on	the	relationship	between	organisms	and	their	environment,	

particularly	in	the	Great	Plains	region,	with	an	emphasis	on	human	ecology,	as	explored	and	expressed	through	

disciplines	in	both	the	arts	(writing,	film,	the	visual	and	performing	arts,	etc…)	and	the	sciences	(especially	in	the	

arena	of	agriculture	and	rangeland	management).The	three	thematic	units	include:	The	Land	(rangeland	ecology);	

The	Homestead	(animal	science	and	livestock	management);	and	The	Wilderness	(hunting,	recreation	and	wildlife	

management).		

	

This	course	satisfies	six	hours	of	your	Essential	Studies	Program	requirement	in	the	area	of	First	Year	Inquiry.	
	

Philosophy	of	Essential	Studies	
Students	are	members	of	a	broader	society	dependent	on	their	meaningful	contributions	for	its	success.	Chadron	

State	College	embraces	this	vision,	recognizing	the	need	to	serve	the	region	within	the	context	of	an	increasingly	

global	and	more	complex	world	in	need	of	creative	solutions	to	a	never	ending	supply	of	challenges	and	

opportunities.	The	Essential	Studies	Program	at	Chadron	State	provides	an	integrated,	coherent	learning	

experience	to	prepare	students	for	a	life	of	responsible	inquiry.	

	
First	Year	Inquiry	(FYI)	(6	credit	hours)		 	
Students	will	describe	and	practice	skills	involved	in	Critical	Inquiry	and	Creative	Problem	Solving	
through	interdisciplinary,	collaborative	engagement	of	a	specific	issue	or	theme.	

 
Students have the curiosity and intellectual capacity to engage in critical inquiry of issues or themes and to 
seek creative ways of addressing those issues or themes. These courses provide the opportunity for students 
to identify and practice skills involved in asking questions and seeking informed answers in academic and 
professional settings. This happens in an environment where students learn by actively participating. These 
courses emphasize the integrated use of problem- solving tools from diverse perspectives.  
 
Inquiry promotes the acquisition of new knowledge, abilities, and attitudes through students’ increasingly 
independent investigation of questions, problems, and issues, that require complex solutions using 
appropriate academic standards of evidence.  
(Lee, 2004 – amended by Faculty Learning Community at the 2015 ESP Summer Institute) 

	

Areas	of	inquiry:	Our	region	of	the	Great	Plains	is	dominated	by	the	concept	of	the	“range,”	which	evokes	both	

positive/idyllic	images	(“where	the	deer	and	the	antelope	play”)	and	negative	or	dismissive	ones	(flat,	barren,	

uninhabited,	depressed,	isolated,	exposed,	backward,	poor…)	You	have	a	stake	in	how	we	define	this	“home,”	as	

many	of	you	have	grown	up	in	this	region,	are	obviously	living	here	right	now	(if	only	for	a	few	years),	or	plan	to	

build	your	future	careers	and	households	here.	As	with	any	region,	a	variety	of	lenses	may	be	used	to	examine	

one’s	place	in	that	universe,	from	your	personal	explorations	of	what	it	is	like	to	inhabit	this	space,	to	scientific	and	

ecological	study	of	the	land	and	its	inhabitants,	to	the	political,	economic,	social,	cultural	and	artistic	movements,	
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expressions	and	artifacts	that	have	emerged	from	the	biota	that	have	interacted	with	this	space	over	the	eons.	

Building	from	this	idea,	that	the	great	plains	is	“home”	to	many	different	elements,	this	course	will	encourage	you	

to	explore	this	region	through	the	focus	of	this	primary	theme:	

	
The	Big	Question	To	Be	Explored:	“What	does	it	mean	to	make	a	home	on	the	range?”		
	
Subset	of	questions:	

• How	have	animals	and	plants,	past	and	present,	made	a	home	in	this	region?	

• How	have	humans,	past	and	present,	made	a	home	in	this	region?	

• What	geological	processes,	past	and	present,	have	built	this	region?		

• What	challenges	are	faced	in	making	a	home	in	this	region?	What	opportunities?	

• How	does	this	home/region	relate	to	other	homes/regions	in	North	America?	Worldwide?	

• What	do	we	learn	from	artistic	depictions	of	this	home?	(literature,	music,	film,	painting	and	

photography,	etc…)	

• What	do	we	learn	from	scientific	approaches	to	this	home?	(geographic,	geologic,	ecological,	climatic,	

etc….)	

• What	do	we	learn	about	this	“home”	where	the	scientific	and	artistic	approaches	intersect?	

• How	do	the	students	taking	up	this	inquiry	contribute	from	their	various	disciplines	and	life	experiences?	

	
COURSE	OBJECTIVES:	By	the	end	of	this	course,	students	will:	

• Have	a	greater	understanding	of	interdisciplinary	studies	and	essential	studies	from	both	the	

sciences	and	the	arts.	

• Obtain	a	greater	understanding	of	the	flora,	the	fauna	and	the	people	of	the	range	both	

historically	and	currently.	

• Express	their	own	critical	understanding	of	these	themes	through	written	and	oral	works	that	are	

self-reflective	as	well	as	scientific.		

• Critically	analyze	and	utilize	both	scientific	and	humanistic	literature	and	research	to	help	inform	

their	own	exploration	and	writing	about	these	areas	of	inquiry.		

• Employ	research,	citation	and	formatting	guidelines	appropriate	to	those	disciplines.	

• Utilize	both	team/collaborative	and	individual	based	inquiry	to	fully	explore	the	concepts	of	this	

class	

	

REQUIRED	TEXTS:		
A	Great	Plains	Reader		
Diane	D.	Quanitc	and	P.	Jane	Hafen,	eds.	UNL	Press,	2003.	

ISBN:	9780803288539	
	
Beaver	
Rachel	Poliquin.	Reaktion	Books	LTD,	2015	

ISBN:	9781780234236	
	

Additional	Readings	to	be	posted	online	

	
Method	of	Instruction:	The	course	will	make	use	of	a	variety	of	different	methods	and	activities,	including	lectures,	

open	inquiry/debate,	group	work,	films,	and	speakers.	This	course	will	be	enhanced	by	online	instruction,	

resources	and	activities	and	field	trips	and	attendance	of	campus	events	related	to	this	course.	
	

Collaborative	Learning:	At	various	times	and	for	various	projects	throughout	the	course	students	will	organize	into	

small	teams	in	order	to	facilitate	acquisition	of	course	content,	while	developing	oral	expression	and	critical	

thinking	skills.		
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Statement pertaining to NEBRASKA STATE COLLEGE SYSTEM POLICY 4141 regarding credit hours:  
In traditional face-to-face course settings, this policy requires “One (1) hour of classroom or direct faculty 
instruction and a minimum of two (2) hours of out-of-class student work each week.”  This course has been planned 
according to this formula.  As this course meets six hours each week, you should plan on spending a minimum of 
twelve hours outside of class each week reading, preparing for scheduled discussions, responding to online 
assignments, and completing the various class projects. However, some class meetings for this course will require 
more preparation and others less—and on some occasions we will meet online or in conference meetings instead of 
in the classroom.  Also, the actual time will vary from student to student and from week to week.  Our expectation is 
that the following reflects the anticipated allotment of time to be spent for FYI 169AA 
 
    ACTIVITY      HOURS PER ACTIVITY 

Direct Instruction      30 
Class Discussion & Activities     50 
Reading and Analysis      50 
Homework & Online Activities     40 
Field Work       30 
Writing        70 
TOTAL SEMESTER HOURS     (270) 
 
Disclaimer:  The completion of the minimum time commitment does not ensure a passing grade.  Achievement of the 
course competencies must be demonstrated. 
http://www.nscs.edu/Policy%20Manual/Policy%20Manual%20Master/Policy%204141.pdf 
	
	
COURSE	PROJECTS	AND	GRADING:		Students	will	be	graded	on	classwork	and	participation	(including	online),	on	
various	writing	assignments,	and	on	a	major	group	project.		

• Classwork	and	participation	is	worth	30%	of	the	course	grade.	Class	participation	is	typically	fulfilled	by	
coming	to	class,	prepared	to	engage	in	discussion	of	the	material	to	be	covered	that	day.	There	will	also	
be	quizzes	and	group	activities,	some	of	them	online,	and	short	writing	assignments	either	in	class	or	for	
online	discussion	forums.	

o NOTE:	in-class	assignments/activities	must	be	completed	for	in-class,	and	cannot	be	made	up	
later,	except	in	extreme	circumstances.		If	you	are	absent	the	day	of	these	assignments,	or	do	
not	complete	them	fully	in	class,	you	will	receive	a	zero	credit.	

o Online	Assignments/Activities	will	have	due-dates	and	penalties	clearly	outlined	online	
	
	

• HIGH	PLAINS	PASSPORT	is	worth	20%	of	the	course	grade.		We	will	arrange	a	list	of	sites,	attractions	and	
events	in	the	region	that	should	interest	you	as	a	student	of	the	high	plains	and	which	we	want	to	
encourage	you	to	participate	in	outside	of	class	and	then	post	your	thoughts	about	the	experience	on	our	
academic	blog	for	the	course.	Teamwork/Collaboration	will	be	encouraged.	By	the	tenth	week	of	the	
course	you	will	need	to	have	completed	at	least	TWO	“stamps”	in	your	passport	and	shared	your	
reflection	of	your	experiences	with	your	classmates	as	per	the	guidelines	in	the	Passport	BLOG	of	our	
course.	(Details	will	be	posted	online).	

	
	

• Major	Inquiry	Project:	The	balance	of	your	course	grade	will	come	from	your	major	project,	which	will	
require	you	to	explore	a	single	subject	from	a	variety	of	perspectives	across	the	disciplines.	(Our	model	
here	is	the	multi-disciplinary	approach	in	Beaver,	from	the	Reaktion	Animal	Series	of	Books).	Specific	
guidelines	are	outlined	fully	in	the	“lessons”	area	of	our	course.	The	assignment	will	consist	of	three	parts:	
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 Written	Presentation	(Paper):	20%		(200	points)	

• Component	Parts	Before	Midterm	50	points	
• Midterm	Draft	50	points	
• Final	Draft	100	points	

 	
 Oral/Multimedia	Presentation	(to	class):	10%	(100	points)	

• ABSTRACT/SUMMARY	of	your	project	presented	to	class	members	in	advance	of	your	assigned	
class	meeting.		

• 20	minute	class	multi-media	presentation	of	your	project—followed	by	discussion	and	feedback	
from	your	classmates.	

	
 Final	(Culminating	Experience):	Poster	Presentation:	20%	(200	points)	

• Produce	a	poster	based	upon	your	inquiry	project.	
• Posters	will	be	displayed	in	the	Student	Center	or	Learning	Commons	During	Finals	Week	
• Students	will	PRESENT	their	posters	during	our	final	exam	period.		

	
Academic	Honesty	and	Plagiarism:		
Students are expected to conduct themselves in conformity with the highest standards with regard to academic 
honesty.  Violation of college, state, or federal standards with regard to plagiarism, cheating, or falsification of 
official records will not be tolerated.  Students violating such standards will be subject to discipline, as per campus 
policies articulated in the Student Handbook.  A full copy of the handbook can be found at 
http://www.csc.edu/documents/publications/csc_student_handbook.pdf.  Academic Policies, including academic 
dishonesty, can be found between pages 33-35. 
 
Plagiarism and Cheating of any kind on an assignment will result at least in an "F" for that assignment (and may, 
depending on the severity of the case, lead to an "F" for the entire course) and may be subject to appropriate referral 
to administration for further action 
 
We will assume for this course that you will adhere to the academic ethics of CSC and will maintain the highest 
standards of academic integrity. I will also adhere to the highest standards of academic integrity, so please do not 
ask us to change (or expect us to change) your grade illegitimately or to bend or break rules for one person that will 
not apply to everyone.  
	
Attendance/Participation:		

The College assumes that students will seek to profit from the instructional program and will recognize the 
importance of attending every class meeting of courses for which credit is expected.  Responsibility for notifying 
faculty of absences, and for arranging potential make-up, rests with the students.  In courses that utilize an online 
format, students are expected to participate in an appropriate and frequent manner, as determined by course 
instructor.  
 
This course is designed so that a great deal of your learning will derive from in-class discussion and exercises that 
cannot be "made up" outside of class. While we will not be taking formal “attendance” in this course, your absence 
from class will be clearly reflected by missed activities/points in your grade book. With collaborative projects 
especially, missed classes/meeting or lack of participation is very disruptive for the group—so please do your part to 
stay involved and engaged.  
	
Late	Work:	Unless	arrangements	have	been	made	BEFORE	the	due	date	or	for	special/emergency	circumstances:		

• The	penalties	for	late	submission	of	your	major	writing	assignments,	including	your	online	forums,	will	be	
clearly	outlined	in	the	assignment	instructions	posted	online.	
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• Late	HOMEWORK	will	be	worth	no	more	than	half-credit.	You	will	have	ONE	WEEK	to	make	up	this	work.	
• Students	participating	in	official	CSC	activities	are	required	to	make	arrangements	BEFORE	their	planned	

absences.	The	college	provides	documentation	for	all	students	absent	due	to	CSC	obligations.		
	
Electronic	Devices	in	the	Classroom:	Laptops,	tablet	computers,	smart	phones,	etc…	can	be	quite	useful	in	a	class	
such	as	ours,	as	most	of	us	do	most	of	our	writing	on	a	screen	these	days.	However,	such	devices	can	also	be	very	
distracting	in	the	classroom.	As	brilliant	and	engaging	as	your	professor	is,	ready	access	to	the	internet,	email,	text	
messaging	and	tweets	can	be	hard	to	resist.	Here	are	my	policies	regarding	the	use	of	these	devices	in	our	class:	

• DO	use	your	devices	to	take	notes,	complete	in-class	writing	tasks,	or	record	important	schedule	items	or	
contact	information.	

• 	DO	use	your	devices	to	check	our	online	Sakai	site,	or	complete	research	or	explore	online	resources	in	
class	when	it	is	appropriate	and	with	approval	from	your	instructor.		

• 	DO	use	your	devices	responsibly:	turn	down	the	volume,	silence	your	ringer,	don’t	disrupt	those	around	
you.	

	
• DO	NOT	use	your	devices	for	any	other	reasons	during	class	time	(this	includes	receiving	or	responding	

to	text	messages,	checking	your	personal	email,	surfing	the	web,	gaming,	listening	to	music,	etc…)	
Anything	that	is	NOT	contributing	to	your	writing	or	thinking	for	our	class	is	a	distraction,	and	will	make	
your	instructors	grumpy.		

	
GUEST	SPEAKERS	AND	FORMAL	PRESENTATIONS:	On	these	occasions	professional	courtesy	of	audience	
members	is	especially	important,	so	use	of	electronic	devices	for	anything	other	than	note	taking	or	reading	
supporting	material	related	to	the	class	session	will	be	prohibited	and	strictly	enforced.		

		
PLEASE	NOTE:	it	is	hard	for	us	to	tell	when	you	are	doing	something	legitimate	with	your	devices	(as	spelled	out	
above)	and	when	you	are	not—so	simply	be	prepared	to	defend	your	use.	Don’t	be	offended	if	we	check	in	on	you	
from	time	to	time	to	make	sure	you	are	using	your	devices	appropriately.		
	
Courtesy	in	the	Classroom:	We	expect	students	to	be	enthusiastic	and	excited	in	the	classroom	setting,	but	also	
mature	and	courteous.	This	courtesy	includes	not	interrupting	others	as	they	speak,	not	interfering	with	class	
discussion	or	lectures	and	showing	respect	for	your	classmates	and	your	instructors.	The	following	disruptive	
behaviors	should	be	avoided	in	our	classroom:	

• Arriving	late	for	class	
• Talking	while	someone	else	is	speaking	
• Interrupting	others	when	they	are	speaking	
• Wandering	in	and	out	of	the	classroom	(for	drinks,	bathroom	breaks,	etc…)	
• Gathering	books	as	the	end	of	class	approaches	
• Using	devices/phones	in	class	in	a	disruptive	way	
• Using	rude,	derogatory	or	uncivil	discourse	

Students	interfering	with	classroom	activities	or	discussions	will	be	asked	to	leave.	
		
Civility	in	Academic	Settings:	Civil	behavior	enhances	the	academic	setting,	and	is	expected	at	all	times. Courtesy	
and	respect	for	others	are	essential	elements	to	the	learning	process.		Courses	offered	through	Chadron	State	
College	welcome	a	difference	of	opinion,	discourse,	and	debate	within	a	civil	environment.	Racist,	sexist	and	
abusive	language	are	not	acceptable	in	civil,	academic	settings—including	on-line	environments—and	will	not	be	
tolerated.	
	
Lost	Assignments:	We	will	be	exchanging	a	lot	of	materials	in	this	class	and	there	is	always	a	chance	that	
something	might	get	lost	or	misplaced,	or	disappear	in	cyberspace.	This	rarely	happens,	but	it	is	up	to	you	to	make	
sure	you	have	extra	copies/files	of	your	work.	If	an	assignment	turns	up	missing,	you	will	be	responsible	for	
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replacing	the	work	in	a	timely	fashion.	
	
Final	Grades	and	Progress	Throughout	the	Semester:	As	college	students,	you	are	expected	to	track	your	own	
progress	and	fulfillment	of	course	goals,	requirements	and	policies	throughout	the	semester.	All	of	your	grades	will	
be	posted	online,	and	frequently	updated.	Students	anxious	or	uncertain	about	their	grades	or	performance	in	the	
class	should	seek	individualized	attention	and	explanation	during	scheduled	office	hours	(or	by	appointment).	

Nondiscrimination Policy/Equal Educational Opportunity Policy:  Chadron State College is committed to an 
affirmative action program to encourage admission of minority and female students and to provide procedures which 
will assure equal treatment of all students.  The College is committed to creating an environment for all students that 
is consistent with nondiscriminatory policy.  To that end, it is the policy of Chadron State College to administer its 
academic employment programs and related supporting services in a manner which does not discriminate on the 
basis of gender, race, color, national origin, age, religion, disability, sexual orientation, gender identity, or marital 
status.   Student requests for reasonable accommodation based upon documented disabilities should be presented 
within the first two weeks of the semester, or within two weeks of the diagnosis, to the disabilities contact person 
(432-6268; Crites 011). 
 
Disclaimer:  This syllabus and schedule is articulated as an expectation of class topics, learning activities, and 
expected student learning.  However, the instructor reserves the right to make changes in this schedule that, within 
my professional judgment, would result in enhanced or more effective learning on the part of the students.  These 
modifications will not substantially change the intent or outcomes of this course and will be done within the policies 
and procedures of Chadron State College. 

CSC	Mission	&	Master	Academic	Plan	(MAP)	
Mission	Statement	
Chadron	State	College	(CSC)	will	enrich	the	quality	of	life	in	the	region	by	providing	educational	opportunities,	
research,	service	and	programs	that	contribute	significantly	to	the	vitality	and	diversity	of	the	region.	
	
MAP	Priorities,	2014-2018	
CSC	is	committed	to	the	achievement	of	tasks/projects	that	align	with	the	following	Priorities:	
1)	Continue	to	implement	and	improve	the	Essential	Studies	Program	(ESP).	
2)	Define,	develop,	and	promote	co-curricular	experiences	that	foster	undergraduate	and	graduate	student	
engagement.	
3)	Create	and	implement	a	strategic	vision(s)	for	teaching	and	learning	technologies,	teaching	and	learning	center	
(TLC)	and	the	library	learning	commons	(LLC).	
4)	Evaluate	campus-wide	processes	for	student	recruitment,	advising	and	retention;	recommend	a	plan	for	
continuous	improvement.	
5)	Study,	create,	and	implement	a	strategic	vision	for	the	graduate	studies	program.	
6)	Evaluate	campus-wide	processes	for	faculty	and	staff	recruitment	and	retention;	recommend	a	plan	for	
continuous	improvement.	
	

 
	

FYI 169AA: Home on the Range  
MWF 12 to 12:50 & T/R 12:30 to 1:45 BRK 201 

Course Schedule (revised 10/19/16) 
 
First TEN weeks:  We will work together as a class to explore a wide variety of topics related to 
our subject of inquiry: “What does it mean to make a home on the range.” From these 
explorations, students will develop a more specific area of inquiry that they develop into a major 
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project that they will then research and write about—crafting drafts of a paper based on their 
work that they will share with their classmates and professors and continue to refine and rewrite.  
  
Check the “Weekly Schedule and Assignments” folder in the RESOURCES area for 
readings and assignments for each class meeting.  
 
Week One: 24-28 August: Introduction to the Great Plains 

• Monday: Syllabus/Introductions. Explanation of “High Plains Passport” assignment. 

• Tuesday: Where is the Great Plains? Geography (Map Exercise/Video) 

• Wednesday: What is the Great Plains? Geology/Paleontology  (Guest Speaker: Dr. 
Michael Leite, Physical and Life Sciences) 

o  Please Read before class: Great Plains Reader “Introduction” xvii-xxii; & Great 
Plains Handouts Posted online.  

• Thursday: Prepare for field trip. Inquiry activity set up for Friday. Fill out Field Trip 
Release forms. 

• Friday:  FIELD TRIP TO WIND CAVE & MAMMOTH SITE (bus departs from CSC at 
7am and will return to campus around 4pm). 

 
Week Two: 31 August-4 September: Flora and Fauna of the Great Plains 

• Monday: Follow up on Field Trip/Inquiry Exercise 

• Tuesday: Native Flora of the Great Plains (Guest Speaker: Dr. Anthony Perlinski, 
Applied Sciences) 

o Please Read before class: TBD 

• Wednesday: Fauna of the Great Plains 
o Please Read before class: TBD 

• Thursday: Finish up flora and fauna. Introduction to our case study: Beaver. 
o Please Read before class: Beaver “Introduction” 7-14 

• Friday:  Finish Beaver, and complete inquiry activity for class on Tuesday. 
o Please Read before class: Beaver (remainder of book) 15-224 

Hudson Meng Bison Bone-Bed Education and Research Center is holding open-house sessions from 9 to 5 pm, 
September 4th to September 7th—with special tours and events each day. Located approximately 18 miles Northwest 
of Crawford, this would be a great “passport” event. See the flyer posted in RESOURCES online. 

 
Week Three: 7-11 September: Case Study--Beaver 

• Monday: LABOR DAY (no class) 

• Tuesday: Beaver explorations/discussions 
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• Wednesday: continued 

• Thursday: Thorough review of Major Inquiry Project. Set up Groups. 

• Friday:  Students meet in groups to workshop individual topics for inquiry (people, 
places, or things) 

 
Week Four: 14-18 September: People of the Plains--Settlement 

• Monday: Follow up on topics of inquiry/group work. Explore the history of 
homesteading on the Great Plains. 

o Please Read before class: TBD 
• Tuesday: Case Study: Pioneer Women 

o Please Read before class: TBD 
• Wednesday: Continued. 

• Thursday: In lieu of our regular class meeting, attend the PILSTER LECTURE at 7:30 
PM in the Student Center (“These Were the Sandhills Women: Stories, Images, and Mari 
Sandoz,” by Renee M. Laegreid, Associate Professor of History of the American West, 
Univ. of Wyoming: http://www.marisandoz.org/events_activities/pilster_lecture.html) 

• Friday:  attend at least one session of the Mari Sandoz Conference “Sandhills Women” 
(schedule: http://www.marisandoz.org/events_activities/2015conference/2015-
conference-schedule.html). Complete the inquiry assignment for class on Monday. 
 
 

Week Five: 21-25 September: People of the Plains—Contact & Exchange 

• Monday: Follow up on Sandoz Conference Stuff 

• Tuesday: The Fur Trade: Culture, Commerce and Ecology 
o Please Read before class: Sandoz Excerpts from The Beaver Men TBD 

• Wednesday: Fur Trade Continued. (Guest Speaker: Dr. Kurt Kinbacher, History) 
o Please Read before class: TBD 

• Thursday: Fur trade continued (Class will meet at the Fur Trade Museum, 3 miles east of 
Chadron on Highway 20. A sign up sheet will be distributed for those needing a ride). 

• Friday: Small Group Work: Workshop INTROS & ANNOTATED BIBLIOGRAPHIES 
(Peer Review on TURNITIN) 

 
 

Week Six: 28 September-2 October: People of the Plains—First Peoples 

• Monday: Follow up on Intros/Projects—whole class discussion of projects (issues and 
concerns). Introduction to “First Peoples”  
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o Please Read before class: TBD 

• Tuesday: Overview of the People of the Great Plains  (Guest Speaker TBA) 

o Please Read before class: TBD 

• Wednesday: continued… 

• Thursday: continued… 

• Friday: work on main body of papers/projects. Evertson and Frink available to help 
answer questions and give pointers. 

On Saturday, October 3, you can join the “Out of the Darkness” walk sponsored by the American Foundation 
for Suicide Prevention. (Suicide has reached epidemic proportions on many Indian Reservations in the United 
States, including those in our region). Online registration should be completed a week prior to the walk—
though you can register the morning of the walk at the site: Wilson Park, 8am Registration/check in. The Walk 
takes place from 9 to Noon. You may participate in this activity and write about it for your HIGH PLAINS 
PASSPORT, as long as your post relates to suicide prevention and Native Americans. 
http://afsp.donordrive.com/index.cfm?fuseaction=donorDrive.event&eventID=3447 

 
Weeks Seven through Nine: Tentative Topics, subject to change 
 
Week Seven: 5-9 October: The Contemporary Plains: Agriculture, Industry, Conservation 

• Monday: Policies of importance in the Great Plains (Farm Bill, ESA, etc.: Guest Speaker 
TBD.  

• Tuesday: Fire (Guest Speaker TBD) 

• Wednesday: Ranching/Farming (Guest Speaker TBD) 

• Thursday: Extinction and Endangered Species in the Great Plains 

• Friday: Small Group Work: Workshop MAIN BODY OF PAPER (Peer Review on 
TURNITIN) 

 
Week Eight: 12-16 October: The Contemporary Plains—Conservation, Culture and 
Conflict 

• Monday: Follow up on Intros/Projects—whole class discussion of projects (issues and 
concerns). Water Resources and the Oglalla Aquifer (Guest Speaker TBD). 

• Tuesday: Climate Change (http://heuermannlectures.unl.edu/2014-2015-season) 

• Wednesday: Changing Demographics in the Great Plains. Education. 

• Thursday: Drugs and Alcohol on the Great Plains 

• Friday: (Possible tour of Herbarium/Apothecary Collection) 
 
Week Nine: 19-23 October: The Contemporary Plains—Art and Culture 
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• Monday: No Class—Fall Midterm Break 

• Tuesday: No Class—Fall Midterm Break 

• Wednesday: Visual Arts of the Great Plains  

• Thursday: Cinema of the Great Plains (Additional explorations of art and culture will 
incorporated in our remaining class meetings—time permitting).  

• Friday: DRAFT OF INQUIRY PAPER SUBMITTED 
  
Week Ten: 26-30 October 

• ALL WEEK: Individual conferences with or Evertson or Frink (see sign up sheet).  
• ALL HIGH PLAINS PASSPORT BLOG ENTRIES DUE BY FRIDAY 

 
 
Weeks Eleven through Sixteen: Project Presentations. Materials to be read before presentations 
will be posted online. Class time will be devoted to inquiry/exploration following each 
presentation.   
 
Week Eleven: 2-6 November 
(Presentations will be no more than 20 minutes, followed by 15 minutes of discussion/feedback) 

• Monday: Model Presentation 
• Tuesday: Presentations #1 and #2 
• Wednesday: Presentation #3 
• Thursday: Presentations #4 and #5 
• Friday: online/groups/work on projects 

Week Twelve: 9-13 November  

• Monday: Presentation #6 
• Tuesday: Presentations #7 and #8 
• Wednesday: TBD 
• Thursday: Presentations #9 and #10 
• Friday: online/groups/work on projects 

Week Thirteen: 16-20 November 

• Monday: Presentation #11 
• Tuesday: Presentations #12 and #13 
• Wednesday: Presentation #14 
• Thursday: GO OVER POSTER PROJECT 
• Friday: REVISED (FINAL) DRAFT OF INQUIRY PAPER SUBMITTED 
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Week Fourteen: 23-27 November 
  

• Monday: Presentation #15 
• Tuesday: Presentations #16 and #17 
• Wednesday: FALL BREAK 
• Thursday: FALL BREAK 
• Friday: FALL BREAK 

Week Fifteen: 30 November - 4 December 

• Monday: Presentation #18 
• Tuesday: Presentations #19 and #20 
• Wednesday: TBD 
• Thursday: Presentations #21 and #22 
• Friday: work on POSTER PRESENTATIONS 

 
Week Sixteen: 7-11 December 

• Monday: Presentation #23 
• Tuesday: Presentations #24 and #25 
• Wednesday: Presentation #26 
• Thursday: Presentations #27 & 28 
• Friday: work on POSTER PRESENTATIONS 

 
POSTER PRESENTATIONS (Final Culminating Experience): 8-10 am Thursday, 
December 17th, (student center or learning commons).  
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FYI 169: Home on the Range 

Major Inquiry Project: Paper, Presentation and Poster 

First Year Inquiry (FYI) 169: Home on the Range satisfies the Essential Studies requirement of 
Student Learning Outcome (SLO) 1.  The description for SLO 1 is the following:   

!
First!Year!Inquiry!(FYI)!(6!credit!hours)!! !
Students!will!describe!and!practice!skills!involved!in!Critical!Inquiry!and!Creative!Problem!Solving!
through!interdisciplinary,!collaborative!engagement!of!a!specific!issue!or!theme.!

 
Students have the curiosity and intellectual capacity to engage in critical inquiry of issues or themes and to 
seek creative ways of addressing those issues or themes. These courses provide the opportunity for students 
to identify and practice skills involved in asking questions and seeking informed answers in academic and 
professional settings. This happens in an environment where students learn by actively participating. These 
courses emphasize the integrated use of problem- solving tools from diverse perspectives.  
 
Inquiry promotes the acquisition of new knowledge, abilities, and attitudes through students’ increasingly 
independent investigation of questions, problems, and issues, that require complex solutions using 
appropriate academic standards of evidence.  
(Lee, 2004 – amended by Faculty Learning Community at the 2015 ESP Summer Institute) 
 

Overview 

The primary assignments in Home on the Range will focus on the aspects of “critical inquiry and 
creative problem solving through interdisciplinary, collaborative engagement of a specific issue 
or theme” via independent, inquiry based research.  Your findings and reporting will comprise 50 
percent of your overall grade in the course and will be presented in three parts: 

• Written Presentation/paper (200 points),  
• Oral/multimedia presentation to the class (100 points),  
• Poster presentation (200 points) that serves as your final/culminating experience for 

the course.  

The focus of the primary assignments will mimic the interdisciplinary style of a collection of 
books called the Animal Series published by Reaktion Books Ltd.  The company describes the 
series in the following way:  

“Animal is a pioneering series from Reaktion Books. The first of its kind to explore the 
historical significance and impact on humans of a wide range of animals, each book in 
the series takes a different animal and examines its role in history around the world. The 
importance of mythology, religion and science are described as is the history of food, the 
trade in animals and their products, pets, exhibition, film and photography, and their roles 
in the artistic and literary imagination.” 
(http://www.reaktionbooks.co.uk/series.html?id=1) 

To reinforce this approach, and to expose students to the multifaceted nature of the Essential 
Studies program at Chadron State College, your project must address elements of the three major 
areas of the Student Learning Outcomes: Skills (outcomes 2-5); Modes of Inquiry (outcomes 6-
8); and Personal and Social Responsibility (outcomes 9-11). Here are the outcomes as listed in 
the current undergraduate catalog:  
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Skills 
 
Student Learning Outcome (SLO) 2 Students will use writing as a tool for learning and 
thinking, and will compose texts that address diverse writing situations purposefully, making 
appropriate use of evidence and conventions, including Standard Edited English. 
 
Student Learning Outcome (SLO) 3 Students will demonstrate communication competence in 
two or more of the following ways: (a) by making oral presentations with supporting materials, 
(b) by leading and participating in problem-solving teams, (c) by employing a repertoire of 
communication skills for developing and maintaining professional and personal relationships, or 
(d) by employing listening skills.  
 
Student Learning Outcome (SLO) 4 Students will demonstrate the application of mathematical 
terminology, expressions, and logical reasoning abilities to model, draw inferences, and to 
mathematically solve problems within our world.  
 
Student Learning Outcome (SLO) 5  Students will practice one or more creative art forms, such 
as music, theatre, creative writing, visual art, and the design arts.  
 
 
Modes of Inquiry 
 
Student Learning Outcome (SLO) 6  Students will employ scientific methodology to analyze 
and explain how the natural world functions and how humans interact with it.  
 
Student Learning Outcome (SLO) 7  Students will examine the human condition by exploring 
cultural and aesthetic achievements illustrated in at least one of the disciplines in the humanities: 
visual and performing arts, literature, history, philosophy, or religion.  
 
Student Learning Outcome (SLO) 8  Students will study human behavior and social 
interactions integrating knowledge, theories, methods, or historical perspectives appropriate to the 
social sciences. 
 
 
Personal and Social Responsibility 
 
Student Learning Outcome (SLO) 9  Students will apply theories and principles of ethics and 
citizenship through the study of or participation in civic affairs.  
 
Student Learning Outcome (SLO) 10  Students will demonstrate knowledge of human diversity 
and interconnectedness and will analyze the implications of diversity in its various economic, 
cultural, social or political forms.  
 
Student Learning Outcome (SLO) 11 Students will discuss current health issues and 
incorporate wellness practices that lead to positive personal changes in health and wellness 
lifestyle.  
 

By utilizing research collected throughout these various disciplines, students will begin thinking 
about the interdisciplinary nature of a liberal arts education and their own chosen major. 
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Requirements 

Written Presentation (Paper) 200 Points 

To complete this project, you will select a “thing” which occurs in the Great Plains (e.g., 
domestic or wild animal, plant, town, person, geologic feature, landmark, etc.) You will conduct 
inquiry and research throughout the semester and will document evidence from the above listed 
outcomes, following the style of the Reaktion Books Animal Series.  The exploration and 
evidence collected will be presented in a written presentation that is a minimum of 12-15 pages 
of typed text, figures, and figure captions (this does not include the title page or 
references/literature cited).   

Following the spirit of our model text, Beaver, your paper will present the results of your 
investigations on your selected topic. The purpose is for you to gain experience in gathering, 
interpreting, and documenting information, developing and organizing ideas and conclusions, 
and communicating them clearly in written form as one of the steps in developing critical and 
creative thinking skills.  You will then need to present your exploration to your readers in a way 
that maps your inquiry and follows an organizational pattern that your audience can follow and 
learn from, has a clear scope/purpose, and achieves the goals/requirements of the assignment.  

The paper will explored, researched, composed and revised in the following sequence: 

Component Parts Before Midterm (50 points) 

• MONDAY September 28: Submit INTROS & ANNOTATED BIBLIOGRAPHIES to 
ASSIGNMENTS by NOON. Begin PEER review of two random submissions from 
classmates—due by class time on Tuesday. (Follow instructions in ASSIGNMENTS). 
Your instructors will be available in our classroom for anyone who needs help. 

• Friday October 9: Small Group Work: Workshop MAIN BODY OF PAPER (Peer 
Review on TURNITIN) 

Midterm Draft (50 points) 

• Friday October 23: DRAFT OF INQUIRY PAPER SUBMITTED (incorporating 
suggestions from your peer reviews) 

• October 26-30: Individual conferences with or Evertson or Frink (see sign up sheet).  
The midterm draft will be assessed using the RESEARCH PAPER RUBRIC posted in 
Resources.  Your draft will be reviewed by your instructors for grammar, style, formatting and 
content, and will be returned to the student.  Edits will be incorporated by the student and 
submitted as a final draft via CSC Online.   

Final Draft (100 points) 

• Friday November 20: REVISED (FINAL) DRAFT OF INQUIRY PAPER SUBMITTED 

The final draft will be assessed using the RESEARCH PAPER RUBRIC posted in Resources, 
with an eye towards the improvements, additions and corrections you have made since your 
midterm draft. 
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Paper Format:  

Required* and recommended information included in the paper, presentation and poster include: 

 Creative Title on Title Page* 

Author* 

Abstract* 

Major Content* (Including an introduction that clearly outlines the purpose and structure 
of the paper, the main body, and the conclusion) that addresses elements of the Essential 
Studies Outcomes, which might include choices from the following areas/disciplines: 

Natural History/History of the chosen topic 

Use of the chosen topic in:  
Art 
Religion 
Mythology 
Astrology 
Petroglyphs 
Film 
Photography 
Literature 
Poetry 
Music 
Television 
Toys 
Marketing 

Importance of the chosen topic in human culture:  

Currency 
Country and state seals 
Flags 
Food 
City or place names 
Comics 
Clothing/Textiles 
Medicine 
Industry 
Folklore 
Etymology 
Government 
Native Americans/Indigenous people 
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 Works/Literature Cited* (consistent with the citation style you have selected) 

• Your paper should be between 12 and 15 pages typed (about 5000 words), double-spaced 
on standard-sized paper (8.5" x 11") with 1" margins on all sides. You should use a clear 
12 pt. font that is highly readable (such as Times New Roman) 

• Research papers should be presented in Standard Edited English, appropriate to college-
level writing. 

• In text references and literature cited are mandatory.  All information which is not your 
original thought MUST BE CITED.  Students will use the formatting guidelines (e.g., 
ESA, MLA, APA) used by their discipline (please see your major advisor or an instructor 
within your discipline to determine the formatting guidelines used within your major).  
You may use any standard footnote-bibliography style, such as that found in MLA or 
APA, provided the footnote method makes it possible to tell both the specific source and 
the page number of each particular passage of text. Whatever style you choose, follow it 
consistently. 

• Include a clear and descriptive TITLE for your project.  

• ORGANIZE your report with readers in mind, with clear SET UPS/INTRODUCTIONS 
to each new section of the paper/discussion, and clear TRANSITIONS from one section 
to the next. INTEGRATE your sources and information into your own writing/reporting. 
(That is, introduce a source in the context of that part of your paper ("according to...") or 
footnote/cite the information clearly if reference to the actual author or source is not vital 

• Use primary sources, from at least three different disciplines. This can be achieved by 
exploring scholarly sources of information through library databases from more than one 
academic discipline (humanities, science, art, music, social sciences, history, military 
etc). 

• Avoid plagiarism. Be certain to cite all work that is not your own. Generally, any use of 
more than five words in succession that are not your own should be placed in quotes and 
footnoted. 

• Avoid overuse of quotations. Paraphrasing a source in your own words (with footnotes 
citing the source) usually makes a paper read better.  

• Read your draft out loud before you submit it to catch silly surface errors or confusing 
expressions. Make certain that your readers will be able to follow your major points 
clearly, and that each sentence is readable and clear. 
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Oral Multimedia Presentation (to class) 100 Points 

During the last six weeks of the semester, students will present a 20 minute multi-media 
presentation to the class on their topic which will be worth 100 points (See Oral Presentation 
Rubric).   

Students will be required to provide abstracts of their paper to the class prior to their 
presentation.  Dates of presentation will be determined by the faculty members early in the 
semester.  Following the presentation, the class will engage in a discussion about the student’s 
chosen topic.     

POSTER Presentation (to class) 100 Points 

POSTER PRESENTATIONS (Final Culminating Experience): 8-10 am Thursday, 
December 17th, (student center or learning commons 

For the final culminating experience, the student will create an abridged version of their paper 
and will incorporate their information into 48” x 36” posters (see example below of) which will 
printed.  The posters will contain text and pictures, and will be placed on display in the student 
center for a formalized poster presentation.   The posters will be worth 100 points and will be 
graded on aesthetics, organization, content, text and pictures (See Poster Presentation Rubric).      

         

 

 

 

 

 

 

 

 



CAP 469C-1 & 469C-2: Great Plains  
(Combined SLO #12 & #8) 
Spring 2016 –  Credit Hours 6  

MWF  12 to 12:50 
(and online) 

Old Administration 230 
 

Dr. Matthew Evertson     
Office:  Admin 206    Office Phone:  432-6462 
Office Hours:                                                   Email: mevertson@csc.edu 
Monday & Wednesday  2 to 3pm 
Tuesday & Thursday 9 to 11am 
And by appointment 
Dr. Kurt Kinbacher     
Office:  Admin 214    Office Phone:  432-6251 
Office Hours:                                        Email: kkinbacher@csc.edu 
Monday, Wednesday & Friday 11 to 11:45am 
Tuesday  & Thursday 12:30 to 1:45 
Crites Hall Advising Center: Wednesday 1 to 2 
Study Table Hours: Monday 1 to 2pm, Tuesday 6 to 7pm, Wednesday 6 to 7pm. 
 
    
 

Course Description 
 

Catalog Description: Using the Great Plains as a backdrop and conceptual framework, students will 
produce a creative or scholarly work that addresses a significant issue relevant to the region and which 
integrates their essential studies skills, knowledge and abilities within that exploration. Co-requisite: CAP 
469C-1 paired with CAP 469C-2 for a team-taught, six-hour course: three hours of credit applied towards 
Essential Studies SLO #12 (Capstone Integration) and three hours applied towards SLO #8 (Social 
Sciences).  Students in catalogs previous to 2015 will have all credits applied towards SLO #12. 
 
Philosophy of Essential Studies 
Students are members of a broader society dependent on their meaningful contributions for its success. 
Chadron State College embraces this vision, recognizing the need to serve the region within the context of 
an increasingly global and more complex world in need of creative solutions to a never ending supply of 
challenges and opportunities. The Essential Studies Program at Chadron State provides an integrated, 
coherent learning experience to prepare students for a life of responsible inquiry. 
 

Capstone Integration (6 credit hours) (2012-14 Catalogs) 
SLO #12: Students will produce a creative or scholarly work requiring broad knowledge, 
appropriate technical proficiency, information collection, interpretation, synthesis, 
presentation, and reflection that grows out of interdisciplinary, collaborative engagement 
of a specific issue or theme. 
 
OR 
 

Capstone Integration (3 credit hours) and SLO #8 (3 hours) (2015+ Catalogs) 
SLO #12: Students will complete a culminating experience that illustrates effective 
application of their essential studies skills, modes of inquiry and personal and social 
responsibility through one of the following projects: 
• An Essential Studies Capstone Course (CAP 469 prefix) where students produce a 

creative or scholarly work requiring broad knowledge, appropriate technical 
proficiency, information collection, interpretation, synthesis, presentation, and 
reflection that grows out of interdisciplinary, collaborative engagement of a specific 
issue or theme. Approved courses appear on the Essential Studies Program website. 

 



SLO#8:  Students will study human behavior and social interactions integrating 
knowledge, theories, methods, or historical perspectives appropriate to the social 
sciences. 
 

 
COURSE OBJECTIVES:  
As with any region, a variety of lenses may be used to examine one’s place in that universe, from one’s 
personal explorations of what it is like to inhabit this space, to scientific and ecological study of the land 
and its inhabitants, to the political, economic, social, cultural and artistic movements, expressions and 
artifacts that have emerged from the biota that have interacted with this space over the eons. Building from 
this multifaceted framework,  this Capstone course will enable students to select from a wide variety of 
tools and topics across the disciplines and apply them towards addressing an essential issue related to the 
Great Plains, particularly with an emphasis on the human ecology, as explored and expressed through 
disciplines in the arts, humanities and the social and environmental sciences. 
 

Inquiry promotes the acquisition of new knowledge, abilities, and attitudes through students’ 
increasingly independent investigation of questions, problems, and issues, that require complex 
solutions using appropriate academic standards of evidence.  
(Lee, 2004 – amended by Faculty Learning Community at the 2015 ESP Summer Institute) 

 
 
Student Learning Outcomes: 
By the end of this course, students will: 

• Explore a variety of issues that have a significant impact upon the inhabitants of the Great Plains 
• Select a significant issue relevant to this region and their interests to engage with 
• Explore that issue fully by gathering appropriate information about the topic, interpreting that 

information and synthesizing it into a scholarly and/or creative presentation. 
• Integrate and synthesize multiple perspectives from various disciplines in respect to  their chosen 

topic (and the Great Plains in general).  
• Explore in particular how the social sciences have conceptualized the Great Plains in comparison 

to other disciplines. 
• Use scientific and/or humanistic research and formatting guidelines appropriate to those 

disciplines. 
• Utilize both team/collaborative and individual based inquiry to fully explore the concepts of this 

class 
 
Course Components: 
By the end of this course, students will: 

• In-class lectures, discussion and explorations (and written responses to some of these activities) 
• Interdisciplinary literature review of the scientific and human dimensions of issues within the 

Great Plains  
• Project proposal that follows sound methodology from the sciences, humanities or social sciences. 
• Individual Scholarly and/or Creative Project 
• Oral presentation of the project  
• Final culminating class project (blog/e-journal/poster session, etc…) 

 
 
REQUIRED READINGS – Course materials are of no cost to students:  

 
Kurt E. Kinbacher, “Indians and Empires: Cultural Change among the Omaha and Pawnee, from 
Contact to 1808,” Great Plains Quarterly 32 (Summer 2012): 207-221.   
 
Kurt E. Kinbacher and William G. Thomas III, “Shaping Nebraska: An Analysis of Railroad and 
Land Sales, 1870-1880,” Great Plains Quarterly 28 (Summer 2008): 191-207. Posted as PDF 
online. 
 



Kurt E. Kinbacher, “Imagining Place: Nebraska Territory, 1854-1867,” in Timothy R. Mahoney 
and Wendy Katz, ed., Regionalism and the Humanities (Lincoln: University of Nebraska Press, 
2008), 251-73.  Posted as PDF online. 
 
Readings:  Kurt E. Kinbacher, “A Terrestrial Kaleidoscope: Narrative, Composition, and Identity 
in Great Plains Art,” not published. 
  
David Nesheim, “How William F. Cody Helped Save the Buffalo without Really Trying,” Great 
Plains Quarterly 27 (Summer 2007): 163-75. 

 
Matthew Evertson, “Fields of Vision: Human Presence in the Plain Landscapes of Terrence 
Malick and Wright Morris.” Terrence Malick Film and Philosophy. New York: Continuum, 2011. 
Posted as PDF online. 
 
Matthew Evertson, “Haunted Houses, Hurting Bodies & Healing Earth: Sex and Violence in the 
Settlement Narratives of Mari Sandoz.” Presented at the 34th Interdisciplinary Great Plains Studies 
Symposium Death, Murder, and Mayhem: Stories of Violence and Healing on the Plains. 18 
April, 2008, Omaha, Nebraska. Posted as PDF online. 
 
Past the Prairie: The Great Plains Journal (Winter 2014)—a compilation of the capstone projects 
produced in CAP469C for the Fall Semester, 2014, Chadron State College. Posted as PDF online. 

 
Additional Readings to be posted online 

 
Statement pertaining to NEBRASKA STATE COLLEGE SYSTEM POLICY 4141 regarding credit 
hours:  
In traditional face-to-face course settings, this policy requires “One (1) hour of classroom or direct faculty 
instruction and a minimum of two (2) hours of out-of-class student work each week.”  Online courses - a 
semester credit hour consists of the equivalent of at least forty five (45) hours of combined direct faculty 
interaction via instructor-led asynchronous or synchronous online learning activities and additional 
student to student, student to instructor, and individual learning activities during the instructional period.  
 
As this is a SIX HOUR course, which meets in the classroom just three hours each week, you should plan 
on spending a minimum of fifteen hours outside of class each week reading, preparing for scheduled 
discussions, responding to online assignments, and completing the various class projects. However, some 
class meetings for this course will require more preparation and others less—and on several occasions we 
will meet online or in conference meetings instead of in the classroom.  Also, the actual time will vary from 
student to student and from week to week.  Our expectation is that the following reflects the anticipated 
allotment of time to be spent for CAP 469C 
 
    ACTIVITY      HOURS PER ACTIVITY 

Direct Instruction      30 
Class Discussion & Activities     50 
Reading and Analysis      60 
Homework & Online Activities     60 
Research & Writing      70 
TOTAL SEMESTER HOURS     (270) 
 
Disclaimer:  The completion of the minimum time commitment does not ensure a 
passing grade.  Achievement of the course competencies must be demonstrated. 
http://www.nscs.edu/Policy%20Manual/Policy%20Manual%20Master/Policy%204141.pdf 
 
 
Method of Instruction: The course will make use of a variety of different methods and activities, 
including lectures, group work, films, and speakers and online discussion forums and assignments. We may 
enhance the course at times with field trips or participation in campus events. 
 



Format: This six-hour course will meet face to face, though much team collaboration will occur on-line. 
Team-based learning de-emphasizes the lecture content of courses, but some lecture-style delivery will still 
occur. When possible, guest experts will be invited to class when students desire additional insight or 
clarification. 
 
Team-Based Learning: At various times throughout the semester students may organize into small teams 
in order to facilitate acquisition of course content, while developing oral expression and critical thinking 
skills. The teams will be based on exercises conducted early in the term to try and bring individuals with 
complementary interests and approaches together for various group projects. Teams may also have the 
option to collaborate in their major projects, and the entire class will work together on our final collective 
class project.  
 
 
COURSE PROJECTS AND GRADING:  Students will be graded on classwork and participation 
(including online), and your major capstone project.   
 
Classwork and Participation    (500 points, estimate) 
 Attendance (See Policy)    100 Points 
 Images of Great Plains (see week 2)  50 Points 
 First History Essay (See Weeks 3-6)  100 Points 
 Second History Essay (See Weeks 3-6)  100 Points 
 Online Assignments    100 Points (estimate) 
 Classwork     50 Points (estimate) 
  
 
Capstone Projects     (1000 points) 
 Project Proposal     25 Points 

Literature Review    200 Points 
 Presentation to Class    200 Points 
 Capstone Draft/Conference   50 points 
 Peer Review of Capstone Draft   25 Points 
 Final Scholarly or Creative Project            300 Points 
 Contribution to Collective Class Project  200 Points 
 
Grading Scale: 90% to 100%  = A; 80 to 89%= B; 70 to 79% = C; 60 to 69% = D; 0 to 59% = F  
 

• Classwork	and	participation	is	about	1/3	of	your	course	grade	(Approximately	500	points,	
total—whatever	percentage	of	the	final	available	points	you	complete	will	be	your	grade	for	
this	part	of	the	course).	Class	participation	is	typically	fulfilled	by	coming	to	class,	prepared	
to	engage	in	discussion	of	the	material	to	be	covered	that	day,	and	having	completed	any	
required	assignments	for	that	class	meeting.	There	may	also	be	quizzes	and	group	activities,	
some	of	them	online,	and	short	writing	assignments	either	in	class	or	for	online	discussion	
forums.	

o NOTE:	in-class	assignments/activities	must	be	completed	for	in-class,	and	cannot	be	
made	up	later,	except	in	extreme	circumstances.		If	you	are	absent	the	day	of	these	
assignments,	or	do	not	complete	them	fully	in	class,	you	will	receive	a	zero	
credit.	

o Online	Assignments/Activities	will	have	due-dates	and	penalties	clearly	outlined	
online	

 
 

• Capstone	Project:	The	balance	of	your	course	grade,	1000	points,	will	come	from	your	
major	project,	portions	of	which	may	be	team-based.	Specific	guidelines	are	outlined	fully	in	
the	“lessons”	area	of	our	course.	The	assignment	will	consist	of	these	parts:	

 
o Scholarly	Article/Creative	Project.	(300	points.	Full	requirements	will	be	posted	

in	the	Lessons	area).	An	Individual	or	team-created	interdisciplinary	JOURNAL-



styled	article	or	a	creative	project	(with	a	detailed	rationale)	approved	by	Drs.	
Evertson	and	Kinbacher.	
	(The	model	here	is	Great	Plains	Quarterly,	from	the	Center	for	Great	Plains	Studies	
at	UNL,	which	publishes	in	each	issue	both	scholarly	and	creative	works	from	a	
variety	of	disciplines.	http://www.unl.edu/plains/publications/GPQ/gpq.shtml)		

• PROPOSAL	(25	points)	Early	in	the	term	you	will	submit	a	detailed	proposal	
for	your	project,	which	must	be	approved	by	your	professors.	

• CONFERENCE	(50	points)	As	we	near	the	due	date	for	the	project,	you	will	
submit	a	draft	of	your	article/project	and	meet	with	your	professors	for	
review/feedback	before	final	submission.	

• PEER	REVIEW	(25	points).	Around	the	time	you	meet	for	the	conference	
with	your	professors,	you	will	submit	a	draft	of	your	project	online	for	your	
classmates	to	provide	feedback	(and	you	will	also	provide	feedback).	

	
o Literature	Review	(200	points).		Due	at	Midterm,	approximately	2000	words	and	

written	in	a	discipline-specific	formatting	style	(MLA,	APA,	Chicago,	etc…),	you	will	
present	a	cogent	exploration	of	at	least	FIVE	scholarly	sources	related	to	your	
Capstone	Project.	

 
o PRESENTATION	(200	points)	every	student	or	team	will	present	their	project	to	the	

class	in	the	final	weeks	of	the	course.	Full	details/requirements	will	be	outlined	
online.		

 
o COLLECTIVE/CLASS	PROJECT	(200	points).	Near	the	end	of	the	term	we	will	

determine	as	a	class	some	form	of	a	collective	presentation	of	our	project	(blogs,	
poster-sessions,	etc…).	This	will	be	a	DISTILLATION/SUMMARY	of	our	various	
projects	as	a	class.	Details	will	be	worked	out	by	the	class	in	collaboration	when	we	
reach	that	point	in	the	course).	

 
	

Academic Honesty and Plagiarism:  
Students are expected to conduct themselves in conformity with the highest standards with regard to 
academic honesty.  Violation of college, state, or federal standards with regard to plagiarism, cheating, or 
falsification of official records will not be tolerated.  Students violating such standards will be subject to 
discipline, as per campus policies articulated in the Student Handbook.  A full copy of the handbook can be 
found at http://www.csc.edu/documents/publications/csc_student_handbook.pdf.  Academic Policies, 
including academic dishonesty, can be found between pages 33-35. 
 
Plagiarism and Cheating of any kind on an assignment will result at least in an "F" for that assignment (and 
may, depending on the severity of the case, lead to an "F" for the entire course) and may be subject to 
appropriate referral to administration for further action 
 
We will assume for this course that you will adhere to the academic ethics of CSC and will maintain the 
highest standards of academic integrity. I will also adhere to the highest standards of academic integrity, so 
please do not ask us to change (or expect us to change) your grade illegitimately or to bend or break rules 
for one person that will not apply to everyone.  
 
Attendance/Participation:  
Attendance is factored into your grade.  With the exception of college-sanctioned events, you are expected 
to be in class, as scheduled.  Each student is allowed two personal days – no excuses necessary.  After that, 
each absence costs students 20 points from their attendance grade.  Should life issues get in the way of your 
school work this term, please contact your professors as soon as possible. 
 



Responsibility for notifying faculty of absences, and for arranging potential make-up, rests with the 
students.  For the online portions of our course, students are expected to participate in an appropriate and 
frequent manner and to follow the deadline for submissions as outlined in the online course materials.   
 
Late Work: Unless arrangements have been made BEFORE the due date or for special/emergency 
circumstances:  

• The penalties for late submission of your major writing assignments, including your online 
forums, will be clearly outlined in the assignment instructions posted online. 

• Most homework assignments will have due dates and late penalties/policies spelled out on the 
handouts (or indicated by the professor in class). Otherwise, late HOMEWORK will be worth no 
more than half-credit. You will have ONE WEEK to make up this work. 

• Students participating in official CSC activities are required to make arrangements BEFORE their 
planned absences. The college provides documentation for all students absent due to CSC 
obligations.  

 
Electronic Devices in the Classroom: Laptops, tablet computers, smart phones, etc… can be quite useful 
in a class such as ours, as most of us do most of our writing on a screen these days. However, such devices 
can also be very distracting in the classroom. As brilliant and engaging as your professor is, ready access to 
the internet, email, text messaging and tweets can be hard to resist. Here are my policies regarding the use 
of these devices in our class: 

• DO use your devices to take notes, complete in-class writing tasks, or record important schedule 
items or contact information. 

•  DO use your devices to check our online Sakai site, or complete research or explore online 
resources in class when it is appropriate and with approval from your instructor.  

•  DO use your devices responsibly: turn down the volume, silence your ringer, don’t disrupt those 
around you. 

 
• DO NOT use your devices for any other reasons during class time (this includes receiving or 

responding to text messages, checking your personal email, surfing the web, gaming, 
listening to music, etc…) Anything that is NOT contributing to your writing or thinking for 
our class is a distraction, and will make your instructors grumpy.  

 
GUEST SPEAKERS AND FORMAL PRESENTATIONS: On these occasions professional 
courtesy of audience members is especially important, so use of electronic devices for anything 
other than note taking or reading supporting material related to the class session will be 
prohibited and strictly enforced.  

  
PLEASE NOTE: it is hard for us to tell when you are doing something legitimate with your devices (as 
spelled out above) and when you are not—so simply be prepared to defend your use. Don’t be offended if 
we check in on you from time to time to make sure you are using your devices appropriately.  
 
Courtesy in the Classroom: We expect students to be enthusiastic and excited in the classroom setting, but 
also mature and courteous. This courtesy includes not interrupting others as they speak, not interfering with 
class discussion or lectures and showing respect for your classmates and your instructors. The following 
disruptive behaviors should be avoided in our classroom: 

• Arriving	late	for	class	
• Talking	while	someone	else	is	speaking	
• Interrupting	others	when	they	are	speaking	
• Wandering	in	and	out	of	the	classroom	(for	drinks,	bathroom	breaks,	etc…)	
• Gathering	books	as	the	end	of	class	approaches	
• Using	devices/phones	in	class	in	a	disruptive	way	
• Using	rude,	derogatory	or	uncivil	discourse	

Students interfering with classroom activities or discussions will be asked to leave. 
  
Civility in Academic Settings: Civil behavior enhances the academic setting, and is expected at all times. 
Courtesy and respect for others are essential elements to the learning process.  Courses offered through 
Chadron State College welcome a difference of opinion, discourse, and debate within a civil environment. 



Racist, sexist and abusive language are not acceptable in civil, academic settings—including on-line 
environments—and will not be tolerated. 
 
Lost Assignments: We will be exchanging a lot of materials in this class and there is always a chance that 
something might get lost or misplaced, or disappear in cyberspace. This rarely happens, but it is up to you 
to make sure you have extra copies/files of your work. If an assignment turns up missing, you will be 
responsible for replacing the work in a timely fashion. 
 
Final Grades and Progress Throughout the Semester: As college students, you are expected to track 
your own progress and fulfillment of course goals, requirements and policies throughout the semester. All 
of your grades will be posted online, and frequently updated. Students anxious or uncertain about their 
grades or performance in the class should seek individualized attention and explanation during scheduled 
office hours (or by appointment). 
 
Nondiscrimination Policy/Equal Educational Opportunity Policy:  Chadron State College is committed 
to an affirmative action program to encourage admission of minority and female students and to provide 
procedures which will assure equal treatment of all students.  The College is committed to creating an 
environment for all students that is consistent with nondiscriminatory policy.  To that end, it is the policy of 
Chadron State College to administer its academic employment programs and related supporting services in 
a manner which does not discriminate on the basis of gender, race, color, national origin, age, religion, 
disability, sexual orientation, gender identity, or marital status.   Student requests for reasonable 
accommodation based upon documented disabilities should be presented within the first two weeks of the 
semester, or within two weeks of the diagnosis, to the disabilities contact person (432-6268; Crites 011). 
 
Disclaimer:  This syllabus and schedule is articulated as an expectation of class topics, learning activities, 
and expected student learning.  However, the instructor reserves the right to make changes in this schedule 
that, within my professional judgment, would result in enhanced or more effective learning on the part of 
the students.  These modifications will not substantially change the intent or outcomes of this course and 
will be done within the policies and procedures of Chadron State College. 

CSC Mission & Master Academic Plan (MAP) 
Mission Statement 
Chadron State College (CSC) will enrich the quality of life in the region by providing educational 
opportunities, research, service and programs that contribute significantly to the vitality and diversity of the 
region. 
 
MAP Priorities, 2014-2018 
CSC is committed to the achievement of tasks/projects that align with the following Priorities: 
1) Continue to implement and improve the Essential Studies Program (ESP). 
2) Define, develop, and promote co-curricular experiences that foster undergraduate and graduate student 
engagement. 
3) Create and implement a strategic vision(s) for teaching and learning technologies, teaching and learning 
center (TLC) and the library learning commons (LLC). 
4) Evaluate campus-wide processes for student recruitment, advising and retention; recommend a plan for 
continuous improvement. 
5) Study, create, and implement a strategic vision for the graduate studies program. 
6) Evaluate campus-wide processes for faculty and staff recruitment and retention; recommend a plan for 
continuous improvement. 
 
 

CAP 469C Tentative Schedule of Assignments 
(SPECIFIC materials and instructions for EACH week are posted in LESSONS online) 

 
Week 1 (January 11-15)    

Topics: Course Introduction, Syllabus Review 
Reading:  Mysterious Plains, http://academic.csc.edu/esp/cap469c/ 



Ghost Signs of Spokane, http://spokanehistorical.org/tour-
builder/tours/show/id/6#.U4eTmNF8O73 
Fortepan Iowa, http://fortepan.us/ 
FYI posters (see collection posted online in lessons) 

Class Discussion: Collective Project Brainstorming 
ONLINE Activities: Introductions and Areas of Interest 

 
Week 2 (January 18-22) Week 2 Assignment – Image due 1/19; Writing due 1/20 
 Topics: Images of the Great Plains; Envisioning your Scholarly or Creative Projects 

Readings:  Kurt E. Kinbacher, “A Terrestrial Kaleidoscope: Narrative, Composition, and Identity 
in Great Plains Art,” not published. 
 

 Class Discussion: Images of the Great Plains 
ONLINE Activities: Carefully review the CAPSTONE PROJECT HANDOUT posted in Lessons. 
Review of PAST THE PRAIRIE (student journal from Fall 2014). Respond to Q&A forum in 
relation to the project. 

 
STUDENTS ARE REQUIRED TO COMPETE TWO of the FOUR Essays over the course of weeks 3, 4, 
5, and 6.  You should read all four and be prepared for class discussions. 
 
 
Week 3 (January 25-29)  Essay 1 due 1/27 at beginning of class 

Topics: The Indigenous Great Plains, then and now 
Readings:  Kurt E. Kinbacher, “Indians and Empires: Cultural Change among the Omaha and 
Pawnee, from Contact to 1808,” Great Plains Quarterly 32 (Summer 2012): 207-221.  PDF posted 
on CSC Online (Sakai). 
Viewing: portions of Trudell; portions of Battle for White Clay 

 Class Discussion: “Indians and Empires” on 1/29 
ONLINE Activities: Brainstorming and Sharing of Capstone Project Ideas 

 
Week 4 (February 1-5) Essay 2 due 2/3 at beginning of class 

Topics: Territorial Era 
Readings:  Kurt E. Kinbacher, “Imagining Place: Nebraska Territory, 1854-1867,” in Timothy R. 
Mahoney and Wendy Katz, ed., Regionalism and the Humanities (Lincoln: University of Nebraska 
Press, 2008), 251-73.  PDF posted on CSC Online (Sakai). 

 Class Discussion:  “Imagining Place”; Projects 
ONLINE Activities: Peer-Review of Capstone Project Proposals 

 
Week 5 (February 8-12) Essay 3 due 2/10 at beginning of class 

Topics: Dense Settlement of the Plains 
Readings:  Kurt E. Kinbacher and William G. Thomas III, “Shaping Nebraska: An Analysis of 
Railroad and Land Sales, 1870-1880,” Great Plains Quarterly 28 (Summer 2008): 191-207. 

 Class Discussion: “Shaping Nebraska”; Projects 
ONLINE Activities: PROJECT PROPOSAL SUBMITTED TO ASSIGNMENTS. Review the 
LITERATURE REVIEW handout posted in LESSONS.  

 
Week 6 (February 15-19) Essay 4 due 2/17 at beginning of class 

Topics: End of the Frontier 
Readings:  David Nesheim, “How William F. Cody Helped Save the Buffalo without Really 
Trying,” Great Plains Quarterly 27 (Summer 2007): 163-75. 
View: Portions of Plow that Broke the Plains 

 Class Discussion: “Save the Buffalo”; Projects 
ONLINE Activities: share some of your research and findings from your literature review project. 

 
Week 7 (February 22-26);  

Topics: The Great Plains as Muse (artistic responses to place) 
Readings/Speakers TBD 

 Class Discussion: TBD  (challenge question exercise) 
February 26 is History Day Dr. Kinbacher out Judging 



ONLINE Activities: PEER REVIEW OF YOUR LITERATURE REVIEW PROJECTS (see 
instructions in assignments). 
 

Week 8 (February 29-March 4)  
Topics: Cinema and the Great Plains 
Readings:  Matthew Evertson, “Fields of Vision: Human Presence in the Plain Landscapes of 
Terrence Malick and Wright Morris.” Background and context for the scholarship.  
Class Discussion: Challenge question exercise in response to the reading. Discussion of favorite 
films of the West/Great Plains 
ONLINE Activities: SUBMIT YOUR LITERATURE REVIEW to ASSIGNMENTS  
(Friday, March 4) 
 
Readings:  Matt Evertson, “Haunted Houses, Hurting Bodies & Healing Earth: Sex and Violence 
in the Settlement Narratives of Mari Sandoz.” Landscape through a literary lens 

 Class Discussion:  
 

Week 9 (March 7-11) Midterm Break, no classes 
 
Week 10 (March 14-18)  

Topics: Literature of the Great Plains Part 1 
Readings:  Matt Evertson, “Haunted Houses, Hurting Bodies & Healing Earth: Sex and Violence 
in the Settlement Narratives of Mari Sandoz.” Landscape through a literary lens 

 Class Discussion: Challenge Question Exercise 
ONLINE Activities: discussion forum related to literature of the Great Plains (TBD). Review the 
Handout for your Capstone PRESENTATION online.  

 
Week 11 (March 21-25)  

Topics: Literature of the Great Plains Part 2 
Readings/Speakers TBD 

 Class Discussion: TBD 
 (we will review in class the process and expectations for your presentations) 

ONLINE Activities: (TBD) 
 
Week 12 (March 28-April 1)  

March 28 is Spring Break, Class released;  
 
MARCH 30, WEDNESDAY, MEET ONLINE:  
BY CLASS TIME (NOON) POST a DRAFT OF YOUR CAPSTONE PROJECT to ASSIGNMENTS 
for PEER REVIEW, and follow the instructions for providing feedback to your randomly assigned 
drafts. (Feedback/peer review will close by NOON on Friday, April 1)  
 
April 1 is Scholastic Day, class released.  
(Evertson at AWP Conference all week) 

 
Week 13 (April 4-8) 
           Topics: Student Project Presentations 

ONLINE None: Instead, sign up for a slot for your REQUIRED conferences with your professors 
to review drafts of your project.  
   

Week 14 (April 11-15)  
Topics: Student Project Presentations 
ONLINE Activities: Determining our final collective class project. 

 
Week 15 (April 18-22)  

Topics: Student Project Presentations 
ONLINE Activities: Work on our final collective class project. 

 
Week 16 (April 25-29)  

Topics: Student Project Presentations 



Collective Project Assemblage 
ONLINE: SUBMIT YOUR FINAL CAPSTONE PROJECT TO ASSIGNMENTS 
Collective Project Submission TBD 

 
Finals: Thursday, May 5, 1 to 3pm (if needed) 
 



CAP	469C	Collective	Class	Project	
	
(View	final	projects	here:	http://academic.csc.edu/esp/cap469c/)	
	
For	our	class	project,	each	team	or	individual	must	contribute	the	following	to	the	
online	site	we	have	set	up:	
	

o An	ABSTRACT	of	your	project,	in	WORD	document.	(you	should	already	have	
this).	

	
o An	EXCERPT	(distillation)	that	can	be	presented	online	so	that	viewers	can	

get	a	sense	of	your	project.	For	example,	one	or	more	of	the	following:	
§ images	in	JPEG	or	TIFF	format;		
§ a	selection	from	your	written	work	in	WORD	format.	(Make	sure	you	

provide	context/background	information	so	readers	can	understand	
your	selection	in	relation	to	the	larger	work	they	cannot	read);	

§ Screen	shots	from	your	presentation;		
§ A	link	out	to	your	own	video,	website	or	space	that	hosts	your	larger	

image,	score,	or	complete	project	(with	some	context/background	so	
that	readers	know	what	is	being	linked	to	and	why).	

	
o A	short	REFLECTION	in	two	to	three	paragraphs	of	your	now	completed	

project	that	accomplishes	the	following:	
§ Highlights	what	you	have	learned	from	completing	this	Capstone	

Project	and	how	this	might	be	applied	to	your	studies	at	CSC	and	your	
life	beyond	college.	

§ Connects	what	you	have	learned	from	to	one	or	two	major	ideas	or	
explorations	in	our	course	this	semester	(readings,	lectures,	
discusions,	presentations,	speakers,	films,	etc….)	

§ Connects	what	you	have	learned	to	some	element	of	your	Essential	
Studies	coursework	at	CSC.		

• (NOTE:	if	you	are	working	in	a	team,	you	can	collaborate	on	a	
shared	reflection,	or	you	can	each	present	your	individual	
response	to	the	questions	above).			

	
	

Final	Considerations:	
o We	will	not	have	a	class	meeting	during	finals	week—rather,	we	will	have	all	

of	your	projects	DUE	by	a	certain	date	so	that	the	FINAL	collective	project	
could	go	“live”	on	our	Final	Exam	Period	(1	to	3pm	on	Thursday,	May	5)		

 
	
	
	

	 	



Capstone	Presentation	Guidelines	
	

PRESENTATION	(200	points)	every	student	or	team	will	present	their	project	to	the	class	
in	the	final	weeks	of	the	course.	Your	presentation	should	address	all	of	the	areas	
outlined	in	the	PRESENTATION	GRADING	RUBRIC	(see	below).		
	
We	will	follow	this	schedule:	
	

• Monday	04/11:	Presentations	1	&	2	
• Wednesday	04/13:	Presentations	3	&	4	
• Friday	04/15:	Plan	Collective	Class	Project	
• Monday	04/18:	Presentations	5	&	6	
• Wednesday	04/20:	Presentations	7	&	8	
• Friday	04/22:	Presentations	9	&	10	
• Monday	04/25:	Presentations	10	&	12	
• Wednesday	04/27:	Presentations	13&	14	

o FINAL	DRAFTS	FOR	ALL	PROJECTS	DUE	
• Friday	04/29:	Work	on	Collective	Class	Project	

	
	

GUIDELINES:	
• Your	presentation	shall	be	no	more	than	20	minutes	in	length,	with	questions	and	

answers	to	follow	your	presentation.		
• You	need	to	prepare	and	print	out	an	ABSTRACT	of	around	250	words	to	be	

distributed	to	the	class	at	the	start	of	your	presentation.	
• Presentations	are	often	enhanced	by	multimedia/visuals	(Powerpoint,	Prezi,	or	

Audio-Visual,	Posters,	etc…).	Let	us	know	what	resources	you	will	need	to	
supplement	your	presentation.	

• An	ABSTRACT	of	your	presentation	should	be	posted	at…????	
• You	should	acknowledge/attribute	your	sources	when	you	use	them	in	your	

presentation	(including	any	multi-media	or	visuals)	
• Your	presentation	should	begin	with	an	introduction	that	includes	information	

about	yourself,	your	background	and	why	you	chose	this	project.		
• Your	introduction	should	also	outline	your	project	and	the	information	that	will	be	

covered	in	your	presentation.	It	will	be	helpful	to	state	a	thesis	or	frame	a	central	
question,	problem	or	purpose	that	captures	the	overall	sense	of	your	project	as	it	
will	be	shared	in	your	presentation.	

• We	encourage	you	to	plan	carefully	and	rehearse	for	your	presentation.	You	may	
chose	to	work	from	an	outline	or	notes	or	read	from	selections	of	your	capstone	
project,	or	both—but	be	aware	that	your	work	needs	to	be	accessible	and	
understandable	to	your	live	audience	who	will	be	hearing/seeing	it.	

• Your	presentation	should	have	a	conclusion	that	wraps	up	your	main	points	and	
restates	your	thesis	or	central	question/problem/purpose	



CAP 469C Literature Review Project 
 

Key Dates 

• Week 8: Peer Review of Literature Review Drafts (03/2 to 03/4) 
• Week 10: Literature Review DUE (by 5pm Wednesday, 03/16) 

 
Project Overview: 
 
Please note the Essential Studies Student Learning Outcome #12 for this course: 

Students will produce a creative or scholarly work requiring broad knowledge, 
appropriate technical proficiency, information collection, interpretation, synthesis, 
presentation, and reflection that grows out of interdisciplinary, collaborative 
engagement of a specific issue or theme. 

 
A literature review is a common report in the social sciences, sciences and sometimes 
the humanities. Often times part of the introductory materials to a longer research report 
or document, the literature review provides an OVERVIEW of the scholarship in the field 
focused on a specific area and framework and draws some conclusions about what the 
current scholarship is saying on that chosen topic. (see the Guidelines section below).  
 
This is the scholarly component of your capstone project, elements of which may or 
may not appear in your final capstone project and presentation. Our hope is that your 
exploration of some of the background research and scholarship in your area of interest 
will provide a firm footing for your own scholarly or creative explorations of this topic.  
 
Requirements: 
• This assignment is worth 200 points 

• Your final draft needs to be long enough to fulfill the basic features and 
purpose of the document—about 2000 words. 

• You must present a cogent exploration of at least FIVE scholarly sources 
related to your Capstone Project.  

• NOTE: a “scholarly” source is generally a peer-reviewed article or a book-
length study that includes a bibliography or works cited, and/or original 
research, produced by scholars or professionals who are experts in their 
fields. Some internet sources (usually affiliated with colleges, institutes or 
research organizations) and substantive news articles and journalism may 
reach the threshold of a “scholarly” source, but check with your professors 
before assuming these will satisfy this requirement. This website offers a 
good overview: http://guides.library.ucsc.edu/distinguish-between-
popular-and-scholarly-journals 



• Your exploration must be written in a consistent, discipline-specific formatting 
style (MLA, APA, Chicago, etc…) which includes a list of references or works cited 
at the end of the report. 

• Your Report should have a TITLE PAGE, an ABSTRACT and a List of References 
or Works Cited at the end of the report.  

• Your final draft will be submitted online in the ASSIGNMENTS area to TURNITIN. 
Make sure that all writing in your paper that is not your original work is clearly 
cited/attributed.  

 
Literature Review Guidelines & Basic Features 

The purpose of the literature review is not to produce new research or scholarship, but 
rather to provide an “overview” of the research and writing that others have already 
completed in the field you are exploring. This is a report where you explain to your 
readers what your area of exploration is, what information and ideas you are looking for, 
and what you have been able to find. BUT, you are not just describing or summarizing 
the sources as you do in an annotated bibliography—the most important part of a 
literature review is a SYNTHESIS of the information where you offer an interpretation of 
those sources, an evaluation of their relative merit or persuasiveness, and an 
organization of the results that conveys any patterns or ideas or themes that you see 
emerging from the sources you have selected. 
 
An excellent and succinct overview of such a report is provided at the following website:  
http://guides.library.ucsc.edu/write-a-literature-review 
 
Based upon these criteria, we will expect your literature review to contain the following: 
• An overview of the subject, issue or theory under consideration, along with the 

objectives of the literature review 

• Division of works under review into categories (e.g. those in support of a particular 
position, those against, and those offering alternative theses entirely) 

• Explanation of how each work is similar to and how it varies from the others 

• Conclusions as to which pieces are best considered in their argument, are most 
convincing of their opinions, and make the greatest contribution to the 
understanding and development of their area of research 

 
Additional Resources that may prove helpful: 
• UNC Chapel Hill Writing Center Handout on Literature Reviews: 

http://writingcenter.unc.edu/handouts/literature-reviews/ 

• SAMPLE LITERATURE REVIEWS posted in Lessons. 
 
GRADING: 



The final draft of your Literature Review will be assessed by the following formula, 
based upon the guidelines outlined above: 
• 25 Points: effective introduction/overview with clear objectives and purpose 
• 50 Points: effective scholarship/research (locating sources relevant to your subject 

and effectively describing and summarizing those sources and their context 
• 50 Points: effective synthesis of sources (interpretation, evaluation, patterns, and 

final conclusions about the sources you have compiled) 
• 50 Points: accurate and consistent citation of your sources per your selected style. 

Proper formatting of your report. 
• 25 Points: effective writing conventions (few spelling, grammar, punctuation, 

surface/sentence errors) 
	


